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CHAPTER 1: Student/Community Profile 
 

I. School Overview 
 
Tamiscal High School is one of five high schools in the Tamalpais Union High School District 
(TUHSD). In addition to Tamiscal, which is an independent study high school, the District has 
three comprehensive high schools and one continuation school. Tamiscal is purposefully small 
with 116 students. It has a singular personality, combining its experiential learning program, 
independent study, and small seminar-style weekly courses. 
 
Tamiscal students come from any of the Southern Marin County communities that feed into the 
Tam District including: Belvedere, Bolinas, Corte Madera, Fairfax, Greenbrae, Kentfield, 
Lagunitas, Larkspur, Marin City, Mill Valley, Nicasio, Ross, San Anselmo, the San Geronimo 
Valley, Sausalito, Stinson Beach, and Tiburon. These communities form 10 feeder districts. With 
median house prices at approximately $943,000 and some house prices climbing to several 
million dollars, the residents are generally highly educated professionals and artists; 82% of 
Tamiscal parents have college or graduate degrees. 
 
TUHSD, along with the ten feeder districts and College of Marin, participates in the Education 
Task Force (ETF), a consortium which focuses on articulation between the districts. Common 
local assessments providing multiple measures of student performance, professional 
development opportunities, and shared learning outcomes enhance this articulation. 
 
Tamiscal High School was established as an independent study high school in 1990. In 1991, the 
Team program was added to the Tamiscal curriculum. Currently, 92 independent study students 
and 24 Team students are enrolled. Like the independent study component of Tamiscal, Team, a 
one-year academic and experiential program open to juniors, draws its students from the four 
other schools throughout the Tamalpais Union High School District. As of December 2006, 
there are currently 27 students on the Tamiscal waiting list.  
 
At the time of the last WASC visit, Tamiscal Independent Study was housed in two classrooms 
on the same campus as San Andreas High School, the district’s continuation school, and the 
Team Program was housed on an abandoned alternative school campus a third of a mile away. 
Passage of a construction bond in March 2001 allowed the district to move forward with plans 
for a new, stand-alone school facility designed especially for Tamiscal. Providing more space, the 
features of the  new school, constructed of customized modular units,  include: housing on the 
same campus for both parts of Tamiscal, Independent Study and the Team program; a science 
laboratory; a library/computer lab for quiet study; a conference room; enclosed offices for the 
counselor and the College/Career Specialist; teaching stations for independent study 
appointments; two Team classrooms; storage space for Team’s outdoor equipment; the main 
office with a separate office for the principal, a copy room, and a staff room; and The Hub, a 
multi-use facility used for group classes, group events, meetings, lunch, and student study.  
 
All courses at Tamiscal are aligned to the District’s courses of study and the California state 
standards. The students participate in an academic program parallel to the District’s 
comprehensive high schools. Curriculum is delivered in a combination of one-on-one and group 
formats: In addition to an individual weekly appointment with a Supervising Teacher, many 
Tamiscal students attend several hours each week of small group classes in mathematics, science, 
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computers, leadership, peer tutoring, and foreign language. Many Tamiscal students supplement 
their schedule with concurrent classes at the comprehensive high schools and/or College of 
Marin, especially in the areas of upper division foreign language and science as well as drama and 
music. 
 
Team is a full-time program, limited to twenty-four students, that integrates 11th grade course 
requirements in English, Mathematics, and U.S. History with other experientially based learning 
opportunities in wilderness medicine, community service, career internships, wilderness 
adventure, and ropes course leadership. Admission to Team is selective, and approximately twice 
as many students apply as there are openings. Team students spend approximately 40% of 
instructional days engaged in off-campus activities. After their year in Team, students have the 
option of returning to a comprehensive high school; continuing to attend Tamiscal as an 
Independent Study student; or enrolling at San Andreas, the district’s continuation school. 

 
II.  Mission Statement and School Vision 

 
In December 2005, the Tamiscal staff, with input from the parents and students on School Site 
Council, updated the Mission Statement and School Vision to reflect changes that have occurred 
in the last six years: 
  
 Mission Statement: 

 Tamiscal High School’s strong academic environment fosters collaborative 
learning and builds opportunities for meaningful student/teacher relationships. Through 
independent study and experiential learning, the staff provides an environment where 
students actively learn within the framework of the district’s courses of study and the State 
standards. 

 
 School Vision: 
 As life-long learners Tamiscal students: 

• assume personal responsibility for their learning and time management 
• think critically and independently 
• solve problems analytically 
• develop research abilities 
• present their ideas thoughtfully and clearly 
• develop a positive self-image and high level of integrity 
• link high school to post secondary opportunities through school to career experiences 

 
III. Expected Student Learning Results (Student Learning Outcomes) 

 
Tamiscal uses the same student learning outcomes (ESLRs) as the other four schools in the 
Tamalpais Union High School District, TUHSD. In addition to state requirements for 
graduation, students must meet the District’s requirements. The District’s fourteen Outcomes 
have been in place for about ten years; Outcomes 1, 2, 3, and 5 are measured by multiple state 
and district measures and are required for graduation from TUHSD. The other outcomes are 
incorporated into courses of study and course expectations and assessments.  
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Outcome 1 
Communicate articulately, effectively, and persuasively when speaking and writing  

Outcome 2 
Read/view and analyze material in a variety of disciplines  

Outcome 3 
Use technology to access information, analyze/solve problems, and communicate ideas 

Outcome 4 
Demonstrate knowledge of individual rights and responsibilities in a democratic society  

Outcome 5 
Apply mathematical knowledge and skills to analyze and solve problems 

Outcome 6 
Demonstrate scientific literacy 

Outcome 7 
Demonstrate knowledge of the global environment and its resources 

Outcome 8 
Communicate in a second language 

Outcome 9 
Apply the principles of economics 

Outcome 10 
Analyze current issues from historical, political, economic, geographic, scientific and multicultural 
perspectives 

Outcome 11 
Appreciate, interpret, experience, create, and/or perform artistic work 

Outcome 12 
Demonstrate school-to-work/post secondary transition skills and knowledge 

Outcome 13 
Participate in community, social, civic, or cultural service 

Outcome 14 
Demonstrate knowledge, skills, and self-discipline necessary to achieve and maintain good health  

 
Several years ago Tamiscal representatives (staff, parent, and student) participated in the district’s 
retreat to update the district’s Mission, Philosophy, Long Term Goals and Objectives. The 
results of this articulation can be found in the Appendix. 
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Graduation Requirements 
In addition to the District Outcomes required for graduation, the following courses are 
graduation requirements: 
  
40 credits  English 
30 credits Mathematics (incl. Algebra P3/4 or Algebra 1/ 2) 
20 credits Integrated Science 1-4 
10 credits Social Issues/ Geography and World Cultures 
10 credits World History 
10 credits U.S. History 
10 credits Government/ Economics 
10 credits Fine Arts 
20 credits Physical Education 
 5 credits  Introduction to Computers (or pass district exam) 
55-60 credits Electives 

(Recommended: 2 years of a foreign language; a 
third year of a lab science) 

 
IV.  Enrollment and Demographic Information                                                                                                                                                                                                                                                                                                                                                                                                                                                
 
In 2004, the district increased Tamiscal’s maximum enrollment from 104 to 113 students. In 
October 2006, there were 113 students enrolled, consisting of 89 students in independent study 
and 24 in Team. The ethnic makeup of Tamiscal is comparable to that of the Tam district:  In 
October 2006, 86% of the Tamiscal students were White-not Hispanic, 2% were African 
American-not Hispanic, 5% were Hispanic, and 5% Asian. 
 
The gender balance at Tamiscal is fairly consistent over time, with approximately 60% female 
and 40% male. Generally, approximately 80% of the students are juniors and seniors. 
 
Special Needs Students 
For the 2006-2007 school year, seven students have IEP’s and two students have a 504 Plan. 
Often, students who might have needed accommodations through a 504 plan at the 
comprehensive high school with large classroom instruction do not need those same 
accommodations at Tamiscal when working one-to-one or in small groups with the teacher.  
 
No English Language Learners attend Tamiscal for either the 2005-2006 school year or the 
2006-2007 school year; however, five students are fluent-English proficient from homes where 
another language is spoken. 
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Staff Information 
The faculty is, by school design, teachers, mentors, coaches and advisors. The unique personal 
relationships between faculty, staff and students are central in meeting the goals inherent in 
Tamiscal's Mission Statement and School Vision Statement. The whole educational experience at 
Tamiscal is centered around the whole student, his/her academic education, his/her personal 
development and the growth of a sense of worth in the world at large. The Tamiscal staff is 
composed of ten highly qualified teachers who are experienced in their content areas as well as 
in working in alternative education. Teachers have an average of 19 years teaching experience, 
and three have Master’s degrees. Two teachers have the Specially Designed Academic 
Instruction in English (SDAIE) certification and one teacher has the Cross-cultural, Language, 
and Academic Development (CLAD) certification. In addition to her Tier I and  
Tier II administrative credentials, the Principal possesses a Multiple-Subjects credential, a Special 
Education credential, a Resource certificate, and Master’s degrees in both Special Education and 
Administration. 
 
The staff consists of a principal (.8 FTE)—who is new this year-- and seven (5.6 FTE) 
independent study teachers, one of whom serves as Tamiscal’s academic counselor for .6 FTE. 
Two teachers (1.8 FTE) are Team teachers. During the 2006-2007 school year, a Supervising 
Teacher (.2 FTE), position has been hired. Additionally, Tamiscal hires hourly a retired foreign 
language teacher who provides three days a week of instruction in first, second, and third year 
Spanish and a San Andreas teacher who provides two afternoons a week of instruction in 
Photography at the San Andreas art classroom. With very little turnover in teachers in the past 
seven years, each teacher has taken on a variety of leadership roles. These leadership positions 
include participating in the school’s Site Council, representing the school on the District’s 
Instructional Council, representing the school for the various District Department meetings, and 
generally making sure that the school is represented throughout the District.  
 
Teaching assignments have been designed to provide students with a rich program.  

• The five (3.6 FTE) Supervising Teachers are responsible for English, Social Studies, Art, 
PE, Workplace Learning, Work Experience, and various other electives for 
approximately 26 students for each 1.0 FTE position. The Supervising Teachers provide 
each student individual appointments and some small group instruction. The average 
number of different courses that the supervisor teacher provides for students is about 32 
courses per teacher each semester. Each student takes an average of 3.2 to 3.8 courses 
from the supervisor teacher.  

• The math and science classes are taught in small group format by teachers specialized in 
those content areas. The mathematics and science teachers (2.0 FTE) provide instruction 
for Algebra P1/P2/P3/P4,1 Algebra 1/2, Geometry 3/4, Intermediate Algebra 1 /2, 
Advanced Algebra 1/2, Statistics 1/2, Precalculus 1/2, Integrated Science 1/2/3/4 and 
Physiology 1/2. The number of students taking mathematics at Tamiscal has risen from 
53 students in Fall 2001 to 100 students in Fall 2006. The number of students taking 
science at Tamiscal has risen from 24 students in Fall 2001 to 47 students in Fall 2006.  

• The Introduction to Computers course is taught in small group classes with 8 to 12 
students in a class.  

• The two Team teachers are responsible for their twenty-four students’ unique program, 
which includes Rhetoric, American Literature, U S History, Wilderness Medicine, 
Leadership, Physical Education, Introduction to Computers, and Workplace 

                                                             
1 Algebra P1, P2, P3, and P4 is the first year high school Algebra course spread over two years to allow better 
comprehension of the concepts for students who need additional support. 
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Learning/Service Learning, with various levels of math taught by the two Tamiscal 
mathematics teachers. 

• Other group classes taught at Tamiscal include Photography (San Andreas teacher) and 
Spanish (hourly teacher), AP English Language and Composition (Team teacher), AP 
English Literature, and AP History (Supervising Teachers).  

• For students with 504’s and Individualized Education Plans (IEP’s), Special Ed services 
are provided at the adjacent comprehensive high school. 

 
The counseling team is composed of a part-time academic counselor (.6 FTE), a part-time 
College and Career Specialist (.5 FTE), and a Bay Area Counseling Resource (BACR) counselor 
who provides ten hours each week of personal counseling for students and their families as well 
as consultation for the Tamiscal staff. 
 
The classified staff includes an Alternative Education School Secretary; a Clerk IV who provides 
clerical support for the office and staff as well as coordinates state and district testing programs; 
a part-time Clerk I, who manages and staffs the library; a part-time Instructional Assistant who 
provides academic support in the afternoons through Supervised Independent Study; and a part-
time (two days/week) Educational Technology specialist who serves Tamiscal along with three 
other sites. A professional math tutor also provides math support for the students on a 
volunteer basis. 
 
Tamiscal students, a description 
 
Tamiscal students are a diverse group. The common denominator is a desire to learn in an 
environment that meets their individual needs. Many of the students have an alternative learning 
style, many have special talents, some have medical conditions, and others have unique reasons 
to apply. Regardless of the reason students come to Tamiscal, all Tamiscal students, to be 
successful, develop skills in time management and become independent learners. With time, the 
reason for a student to be at Tamiscal can change or perhaps can be two-fold. It is valuable, 
however to identify the primary reason the student attends Tamiscal. By calculating the 
percentage of our student body with particular needs, we can observe trends to be sure that we 
are identifying all of our students’ changing needs. Observably, variation exists amongst the 
reasons for being at Tamiscal from year to year; but an increased number of students have 
medical or psychological needs, and an increased number are arriving directly from the Team 
program and home study. The number of Specialized or Academically-gifted students has 
decreased over the years.   
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Primary Reason for Being 
At Tamiscal High School 

1999/00 
Number 
of  
Students 

1999/00 
% of  
Total 
Students 

2001/02 
Number 
of  
Students 

2001/02 
% of  
Total 
Students 

2005/06 
Number 
of  
Students 

2005/06 
% of  
Total 
Students 

2006/07 
Number 
of  
Students 

2006/07 
% of  
Total 
Students 

Specialized student,  
gifted and talented; 
e.g. dance, skiing,… 

12 15% 5 7% 15 18% 11 12% 

Specialized student,  
Academically gifted 

8 10% 7 10% 2 2% 4 4% 

Working Full Time 2 2% 0 0% 0 0% 0 0% 

Traveling 1 1% 4 6% 1 1% 1 1% 

Alternative learning style 
Prefers alternative setting 

40 49% 32 48% 32 38% 40 43% 

Pregnant/Parenting 1 1% 0 0% 0 0% 0 0% 

Medical/Psychological 6 7% 8 12% 19 22% 17 18% 

Coming from an alternative 
 program; e.g. Team,  
Home school 

0 0% 11 16% 15 18% 16 17% 

Senior needing 
only a few courses  
to graduate  

1 1% 0 0% 0 0% 0 0% 

Non-graduating senior 
from 
previous year  

0 0% 0 0% 0 0% 0 0% 

Transportation impacts 
daily 
attendance 

0 0% 0 0% 1 1% 0 0% 

Special Education, IEP, 504 8 10% 0 0%  0% 2 2% 

Make-up Partial Credits 
Course deficiencies 

3 4% 0 0%  0% 1 1% 

         

 82 100% 67 100% 85 100% 92 100% 
 
Student Attendance  
Tamiscal follows the compliance guidelines from the California Department of Education for 
Independent Study attendance and accounting procedures. The guidelines specify the necessary 
components of a compliant Master Agreement and Course Agreement. A few years ago, several 
Tamiscal teachers worked with a software developer to create Ariss, a software program that not 
only produces Master Agreements and weekly assignment sheets for each student, but also keeps 
track of the earned attendance (a maximum of 20 hours per week) used for appropriation as well 
as a running total of hours completed for each course. Students earn credit at the rate of 
approximately 15 hours of assessed work for each credit, or approximately 75 hours for a 5-
credit semester course. Last year the Tam district received approval from the California 
Department of Education for its computerized attendance accounting, including the reports 
generated by Ariss. 
 
Teachers enter the number of earned hours from completed work at each Independent Study 
appointment. The single subject course hours (math, science, foreign language, group AP 
classes, and photography) are added to the Supervising Teachers’ course hours to determine a 
student’s attendance for a particular time interval that is set by the Supervising Teachers’ 
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assignment interval. Any work turned in late cannot be used to backfill attendance. Twenty 
hours per week per student is considered 100% attendance. 
 
Since attendance in concurrent classes at comprehensive high schools and the College of Marin 
are not included in independent study attendance, students taking several classes off-campus 
may show their attendance hours at Tamiscal to be fewer than 20 hours per week. Independent 
Study attendance is based only on work turned in for classes taken at Tamiscal; the student who 
comes to an appointment without work will be considered absent for the week in all classes for 
which work is missing. Independent study attendance is generally between 80-90%. Team 
attendance, which is based on actual daily attendance to class, is generally 98%-100%. 
 
The monthly attendance totals for each student are used to produce the school’s Average Daily 
Attendance (ADA). 
 
The Appointment 

 
At the center of each Tamiscal student’s Learning Plan is the weekly individual appointment 
with the Supervising Teacher--and at the center of the individual weekly appointment is Ariss, 
our designed computer application to create assignments and monitor student progress. At this 
appointment, the student’s Supervising Teacher uses Ariss to check the assignment from the 
previous appointment. During the appointment, the students turn in the previous week’s written 
assignments, teach what they have learned in their subject areas during the week, ask questions 
about work they do not understand, and discuss the material with the teacher. They leave with 
new assignments that are designed with the student’s interests and the District’s curriculum 
requirements in mind. Completed work is recorded in Ariss; incomplete work is reassigned. 
Work that is completed but not understood is also reassigned.  
 
Ariss has become an integral part of the way in which students are held accountable for learning  
the material in the courses of study. Additionally, the Ariss program has vastly improved 
communication among teachers and staff. The Supervising Teachers can see the progress that 
students are—or are not—making in the group classes and can assist the students with any 
difficulties. 
 
When a teacher has assigned a student to Supervised Independent Study (SIS), the SIS 
paraeducator uses SIS to track student progress and to focus instruction in areas needing 
improvement. Additionally, the Principal uses Ariss to track student progress and communicate 
with students, parents, and teachers.  
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III.  Student Performance Report                                                           
 
The following sections include results of multiple assessments and measures over a six-year 
period, including academic years 2000-01 through 2005-06. Tamiscal’s results are illustrated in 
charts and graphs within the context of district, county, state, and national scores, as appropriate. 
One caveat in interpreting the data--because of the small number of enrolled students in the 
school and in each grade, slight fluctuations in annual scores are magnified. Additionally, there is 
over 50% turnover in the student body each year as seniors graduate and 11th grade Team 
students complete their one-year program and return to their home schools. The data, however, 
is still useful for analysis of trends over time and for disaggregated results. 
 
The data is presented with multiple measures in three broad categories: State and Federal 
Measures, District Outcomes/Basic Skills Proficiencies, and Post-Secondary Preparedness. 
 

A. State and Federal Measures 
 
Academic Performance Index (API)  
The Public Schools Accountability Act (PSAA) was signed into law in April 1999 which 
established the Academic Performance Index (API) for all California public schools. Each fall, 
growth API scores are released for over 7,000 California public schools by the California 
Department of Education. This year’s high school API scores are based on a California 
Standards-based Tests (CST) and the California High School Exit Exam (CAHSEE). 
 
Each winter, the state releases Base API scores, which are recalculations of the fall Growth API 
scores. The state sets a growth target for each school. For a school to meet its growth target, the 
API must show improvement of at least 5% of the difference between the last year’s Base API 
school score and the state’s performance target of 800. It is from the Base API score that 
schools receive a Statewide Rank and Similar Schools Rank.  
 
District API Results 
This is the third year that school districts have received API scores, and the Tam District API 
has slowly increased during this time period. Also, the Tam District met the district-wide growth 
targets in both of the last two years. The Tamalpais Union High School District schools have 
consistently been the highest performing in Marin County. All three comprehensive high schools 
are above the state’s goal of 800.  
 
Tamiscal High School 
As an alternative school, Tamiscal is eligible for Alternative School Accountability Model 
(ASAM) method for measuring student progress. Tamiscal however chose to use the more 
rigorous API method. Tamiscal High School has consistently been increasing its API scores 
along with substantially exceeding the annual growth targets. The Growth APIs for the last four 
years have hovered around the state target of 800. The statewide rank in 2004 was ten and in 
2002, 2003, 2005 and 2006, it was nine.  
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Adequate Yearly Progress (AYP) 
 
Federal accountability was established by the 2002 No Child Left Behind legislation requiring 
federal accountability for accepting federal funds. Federal accountability requirements, reported 
in terms of Adequate Yearly Progress (AYP) criteria, measure the academic success of a local 
education agency (LEA) or school according to how well it meets common performance targets.  
 
There are four general criteria under the AYP system:  Participation Rates, Annual Measurable 
Objectives (AMOs), API Growth, and Graduation Rates. We have passed this criterion each 
year for the past five years. 
 

2005

2006

Year 

School 

wide White

African-

American Asian Hispanic SED ELL

Special 

Education

N=15 N=14 N=1 N=0 N=0 N=0 N=0 N=0

100% 100% 100% NA NA NA NA NA

N=19 N=17 N=1 N=0 N=1 N=1 N=0 N=2

95% 95% 100% NA 100% 100% NA 100%

School 

wide White

African-

American Asian Hispanic SED ELL

Special 

Education

2005 100% 100% NA NA NA NA NA NA

2006 95% 95% 100% NA 100% 100% NA 100%

*  Schools or LEAs with less than 50 students enrolled do not have participation rate criteria

2005 90.9% NA NA NA NA NA NA NA

2006 88.2% 95.3% NA NA NA NA NA NA

2005 100% NA NA NA NA NA NA NA

2006 81.3% 85.7% NA NA NA NA NA NA

2005

2006

2005

2006

Bold Numbers represent the Groups included in the AYP determination

Green indicates a met target and Red a not met target

797

100%

100%

API Target 560 or 1 point growth

794

Participation Target Mathematics * - 95% 

AMO English-Language Arts - 22.3% Target

AMO Mathematics - 20.9% Target

Graduation Rate - 82.8%

Participation Target ELA * - 95%

2005

2006

Tamiscal High School

2005 & 2006 AYP Targets

Tamiscal met 6 out of 6 AYP targets

Tamiscal met 6 out of 6 AYP targets
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Content Standards Tests (CST) 
 
The Content Standards Tests are grade or course level specific. All students at grades nine, ten, 
and eleven take an English-Language Arts test. In mathematics, students take a course specific 
test: Algebra I, Geometry, Algebra II, and Summative Mathematics. Students enrolled in Algebra 
P1-P2 take the General Mathematics CST, while those enrolled in Algebra 1-2 or Algebra P3-P4 
take the Algebra I test. Students in Advanced and Intermediate Algebra take the Algebra II test. 
Students who were enrolled in a mathematics course beyond Advanced Algebra take the High 
School Summative Mathematics exam. Tenth graders take the World History test and juniors 
take the U.S. History exam. In Science, students in Integrated Science 1-2 take the Earth Science, 
while those in Integrated Science 3-4 take the Biology test. District Chemistry and Physics 
students take the corresponding subject test. The expectation for student achievement is that the 
percentage of students attaining “Proficient” or “Advanced” standing will be increasing each 
year as the percentage of students “Basic, Below Basic and Far Below Basic” levels decreases.  
 
Time to evaluate STAR assessment results is provided at biweekly meetings of teacher leaders at 
Instructional Improvement meetings, staff meetings, and on staff development days. Teachers 
analyze group subtest scores for E/LA to evaluate areas needing curricular attention. 
Additionally, all teachers review the subtest scores for their individual students to be able to 
tailor the instruction to meet identified needs. The independent study model lends itself to this 
connection between assessment results and instruction. 
 
District 
District-wide for spring 2005, 98% of the District’s 9th-11th grade students participated in 
STAR testing. Participation in the STAR testing program increased dramatically from 2002 to 
2003. This was the result of focused efforts at each school to attain the federal 95% participation 
level. Since spring 2003, participation rates have been stable. 
  
The Content Standards Tests (CSTs) show that district curriculum is reasonably aligned with the 
state content standards and that students are meeting those standards for most tests at much 
higher rates than students statewide. One approach in analyzing these results is to compare the 
percentage of students achieving either “Proficient” or “Advanced.” 
 
Tamiscal 
In spring 2005 and 2006, 97% of the Tamiscal students participated in the STAR assessments, 
which was a 3% decrease from spring 2004; two students were traveling outside the country and 
unable to participate in 2005 and two students were very ill and unable to participate in 2006.  
 
Overall in 2006, the Tamiscal students scored the highest in the District in both English and 
Social Studies, second to highest in the District in Algebra I, third in the district for Summative 
Mathematics, but second to lowest in Geometry and Algebra II. The number of students taking 
the Algebra I, Geometry, Algebra II, and Summative Mathematics tests have grown in the past 
five years by 80%, -42%, 150% , and 83%. No STAR scores are reported for a subgroup if the 
number of students tested is less than eleven. Therefore, there are insufficient numbers in 
various subgroups to disaggregate the data based on ethnicity, English fluency, or Economically 
Disadvantaged. Tamiscal does not have an ESEA Title I program or targeted students. The last 
five year average of Biology scores is 60% “Proficient” or “Advanced” with the highest scores in 
2004 and 2005 marking an -10% decline from 2005 to 2006. 
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Tamiscal High School  

California Standards Tests 
Percent of Students “Proficient” or Above  

         

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

Five-Year 
Average 
Growth 

English-Language Arts  
ELA Grade 9           
ELA Grade 10 74% 79% 87% 87% 61% -26% 78% -17% 
ELA Grade 11 43% 68% 56% 82% 86% 4% 67% 19% 
                  

Mathematics  
Algebra I * 19% 29% * 33% 4% 27% 6% 
Geometry 15% * 13% 34% 21% -13% 21% 0% 
Algebra II 0% 14% 19% 13% 3% -10% 10% -7% 
Summative 
Mathematics * * * 25% 36% 11% 31% 6% 
                  

Science  
Biology * 55% 69% 62% 52% -10% 60% -8% 
                  

Social Studies  
History-Social Studies 
(World History)               
46% 79% 65% 74% 39% -35% 61% -22% 
 
History-Social Studies  
(US History)        43% 57% 60% 72% 67% -5% 60% 7% 
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English- Language Arts 
 

California Standards Tests (CST) 
Number of Test Takers 2002-2006 

Grade 9 - ELA CST Test Takers 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 435885 509520 515713 517247 516624 0% 19% 
Marin 1992 2186 2316 2334 2276 -3% 14% 
District 957 972 1023 1002 953 -5% 0% 
Tamiscal 5 14 9 4 5 25% 0% 

Grade 10 - ELA CST Test Takers 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 390793 457181 475205 462693 482629 4% 23% 
Marin 1811 2010 2125 2238 2263 1% 25% 
District 864 939 961 994 958 -4% 11% 
Tamiscal 26 19 23 15 18 20% -31% 

Grade 11 - ELA CST Test Takers 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 336160 403890 418206 411669 418083 2% 24% 
Marin 1514 1751 1878 1966 2099 7% 39% 
District 859 874 937 941 909 -3% 6% 
Tamiscal 38 51 52 55 49 -11% 29% 

 
 
 
English-Language Arts 
For grade 10 ELA, only 61% of Tamiscal’s 10th grade students scored “Proficient” or 
“Advanced.”  This was a dramatic change from the trend for the previous four years. In 2006, 
the scores dropped -26% but the five year average remains high at 78%. From 2002 to 2005 the 
state and county showed growth of 3% and 4% respectively, while the District showed a decline 
of 1%.  
  
For grade 11 ELA, there was 4% increase from 2005 to 2006 with 86% “Proficient” or 
“Advanced”, again, the highest rate in the District. Over the last five years, there has been a 43% 
increase, from 43% in 2002 to 86% in 2006. From 2002 to 2005, the state and  county both 
showed growth of 4% while the District showed a decline of -7%. 
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9th Grade :   There were an insufficient number of 9th graders to produce a meaningful graph. 
 
10th Grade: 

California English-Language Arts Standards Test - Grade 10 
                                                                       Percent "Proficient" or "Advanced" 

 Grade 10 - ELA CST   

   2002 2003 2004 2005 2006 

One-
Year 

Growth 

Five-
Year 

Average 

2006 
Growth 
to Five-

Year 
Average   

 California 33% 33% 35% 36%   1% 34% 2%  
 Marin 55% 55% 59% 59%   0% 57% 2%  
 District 69% 68% 69% 69% 68% -1% 69% -1%  
 Tamiscal 74% 79% 87% 87% 61% -26% 78% -17%  
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11th Grade: 
California English-Language Arts Standards Test - Grade 11 

                                                               Percent "Proficient" or "Advanced" 

 Grade 11 - ELA CST   

   2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 Growth 
to Five-Year 

Average   
 California 31% 32% 32% 36%   4% 33% 3%  
 Marin 52% 52% 54% 56%   2% 54% 3%  
 District 67% 61% 61% 65% 60% -5% 63% -3%  
 Tamiscal 43% 68% 56% 82% 86% 4% 67% 19%  
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Tamiscal High School - ELA Reporting Clusters 

CST Tests - 2005-06 

Average Percent Correct 

 Grade 9 Grade 10 Grade 11 

Reporting Clusters 2005 2006 2005 2006 2005 2006 

Word Analysis & Vocabulary 
Development  * 93% 89% 84% 78% 78% 

Reading Comprehension * 80% 88% 79% 78% 82% 

Literary Response & Analysis * 86% 76% 70% 78% 76% 

Written Convention * 95% 84% 70% 81% 82% 

Writing Conventions * 75% 84% 74% 79% 81% 

English Language Arts - Grade 9 - Reporting Clusters  2006
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English Language Arts - Grade 10 - Reporting Clusters            2005  and 2006
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Results on English Language Arts CST 
The results of the English Language Arts CST test scores continue to be a strength for Tamiscal 
students. Tamiscal teachers analyze subtest scores on the various Clusters of the English 
Language Arts tests to identify areas in which students may need more support. Further, 
teachers study test results according to grade level to investigate and evaluate the curriculum 
provided for each grade level.  
 
Since the scores are all relatively high and close together, the strongest clusters vary from year to 
year and from grade to grade. In 2006, Written Convention was highest score for Grades 9 and 
11 while Reading Comprehension was highest for Grade 10. Writing Conventions was the 
lowest score for Grade 9, Literary Response and Analysis and Written Convention were lowest 
for Grade 10, and Literary Response and Analysis was lowest for Grade 12.  
 
The sharp -26% decline from 2005 to 2006 for Grade 10 ELA test scores is the greatest 
concern. Investigation of the Literary Response and Analysis, Written Convention and Writing 
Conventions for Grade 10 curriculum is needed to perhaps determine the cause. The decrease in 
Literary Response Analysis in Grade 11 should be noted and addressed also. 
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Mathematics 
The number of students taking Geometry has decreased, while the number of students taking 
higher level math classes has increased. The number of students taking Algebra I has increased 
while the number of students taking Basic Math has decreased. For Algebra II, the number has 
almost tripled, and for Summative Mathematics, the number has doubled. In the past, a higher 
percentage of Tamiscal students did not attempt Algebra II or Pre Calculus, but rather took 
Business Math as their third year of math. As the state and our feeder districts move toward 
offering Algebra in the eighth grade, and as the number of university-bound students at 
Tamiscal increases, more students are attempting rigorous mathematics classes as reflected in the 
following chart which shows test-taking patterns in mathematics over the past five years.  

California Standards Tests (CST) 
Number of Test Takers 2002-2006 

General Math CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 163249 163126 142185 131359   -8% -20% 
Marin 432 475 547 589   8% 36% 
District 106 125 179 169 133 -21% 25% 
        

Algebra I CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 288971 354169 424168 457125   8% 58% 
Marin 1331 1474 1565 1489   -5% 12% 
District 579 648 654 562 619 10% 7% 
Tamiscal 5 16 11 3 9 200% 80% 
        

Geometry CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 231484 260513 288633 319459   11% 38% 
Marin 1534 1599 1646 1742   6% 14% 
District 669 800 848 877 812 -7% 21% 
Tamiscal 24 16 30 15 14 -7% -42% 
        

Algebra II CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 146363 162672 181883 195966   8% 34% 
Marin 987 1089 1299 1328   2% 35% 
District 506 593 698 730 748 2% 48% 
Tamiscal 14 28 26 38 35 -8% 150% 
        

Summative Mathematics 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 70594 76560 80574 90849   13% 29% 
Marin 426 488 518 586   13% 38% 
District 193 224 262 292 357 22% 85% 
Tamiscal 6 6 9 12 11 -8% 83% 
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Success in the mathematics tests is described in the following tables and charts:  Algebra I CST 
Results, Geometry CST Results, Algebra II CST Results, and Summative Mathematics CST 
Results followed by results of the Mathematics Reporting Clusters. For statistical reference, 
notice the increased variability as the number of students in the statistic decreases from large 
numbers for California, to Marin, to the District, to the relatively small numbers for Tamiscal. 
Some of this variability would be expected from year to year for a particular test due to the small 
sample size of the data at Tamiscal.  
 

Algebra I CST 
Percent "Proficient" or "Advanced" for grades 9-11  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 
Growth to 
Five-Year 
Average  

California 14% 14% 10% 11%   1% 12% -1% 
Marin 25% 27% 20% 21%   1% 23% -2% 
District 26% 30% 24% 24% 27% 3% 26% 1% 
Tamiscal * 19% 29% * 33% 4% 27% 6% 
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Geometry CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 
Growth to 
Five-Year 
Average  

California 27% 24% 21% 24%   3% 24% 0% 
Marin 43% 43% 37% 43%   6% 42% 2% 
District 51% 49% 40% 46% 44% -2% 46% -2% 
Tamiscal 15% * 13% 34% 21% -13% 21% 0% 
Percent "Proficient" or "Advanced" for grades 9-11 
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Algebra II CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 Growth 
to Five-Year 

Average  
California 27% 29% 24% 26%   2% 27% -1% 
Marin 36% 39% 27% 31%   4% 33% -2% 
District 36% 37% 24% 28% 22% -6% 29% -7% 
Tamiscal 0% 14% 19% 13% 3% -10% 10% -7% 
Percent "Proficient" or "Advanced" for grades 9-11 
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Summative Mathematics CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 
Growth to 
Five-Year 
Average  

California 43% 43% 41% 45%   4% 43% 2% 
Marin 59% 55% 54% 56%   2% 56% 0% 
District 66% 63% 51% 53% 44% -9% 55% -11% 
Tamiscal * * * 25% 36% 11% 31% 6% 
Percent "Proficient" or "Advanced" for grades 9-11 
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Tamiscal High School - Mathematics Reporting Clusters 
STAR Tests - 2005-06 

Average Percent Correct 

 Algebra 1    

Reporting Clusters 2005 2006    
Number Properties/Operations/Line Equation 65% 63%    
Graphing and Systems of Linear Equations 57% 52%    
Quadratics and Polynomials 49% 53%    
Functions and Rational Expression 28% 38%    

 
 
 

Mathematics - Algebra 1 - Reporting Clusters      2005 and 2006
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 Geometry 
Reporting Clusters 2005 2006 

Logic and Geometric Proofs 57% 58% 
Volume and Area Formulas 57% 64% 
Angle Relationships, Constructions, and Lines 56% 43% 
Trigonometry 59% 55% 

 
 
 

Mathematics - Geometry - Reporting Clusters 2005 and 2006 
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 Algebra 2 
Reporting Clusters 2005 2006 

Polynomials and Rational Expressions 48% 53% 
Quadratics, Conics, and Comlex Numbers 47% 40% 
Exponents and Logarithms 47% 45% 
Series, Combinatorics, Probability and  Statistics 41% 46% 
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 Summative Math 
Reporting Clusters 2005 2006 

Algebra 1 67% 74% 
Geometry 62% 72% 
Algebra 2 47% 61% 
Probability and Statistics 62% 62% 

 
 
 
 

Mathematics - Summative Math - Reporting Clusters 2005 and 2006
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Results on Mathematics CST 
The results of the Algebra I CST scores show Tamiscal students with a 14% increase in the 
number of students performing at “Proficient” or “Advanced” over the last four years, 19% in 
2003 and 33% in 2006.  
 
For the Geometry CST scores, Tamiscal students show a decrease (-13%)  of performing at 
“Proficient” or “Advanced” as compared to last year but a 6% increase in the last five years; 
15% scored “Proficient” or  “Advanced” in 2002 and 21% in 2006. From 2002 to 2005, the 
scores have decreased (-3%) for the state and no change in the county pass rates. The District’s 
“Proficient” or “Advanced” has declined (-2%) from 2005 to 2006 and declined (-6%) from 
2002 to 2006. Although Tamiscal showed improvement over the past five years, the scores in 
Geometry are 23% below the District.  
 
For the Algebra II CST scores, Tamiscal students show a decrease (-10%) of performing at 
“Proficient” or “Advanced” as compared to last year but a 3% increase in the last five years; 0% 
scored “Proficient” or “Advanced” in 2002; and 3% in 2006. From 2002 to 2005, the scores 
have decreased for the state (-1%) and for the county  
(-5%) pass rates. The District’s “Proficient” or “Advanced” has declined (-6%) from 2005 to 
2006 and declined (-14%) from 2002 to 2006. Although Tamiscal showed some improvement 
over the past five year, the scores in Algebra II CST are 19% below the District.  
 
For the Summative Mathematics CST, 2005 was the first time for reportable data due to lack of 
juniors taking Pre Calculus in 2002 and 2003 and one year, 2004, when the answer sheets were 
scored for Integrated Math rather than Summative Mathematics. In 2005, 25% scored 
“Proficient” and “Advanced” which was the lowest rate in the District. In 2006, 36% scored 
“Proficient” and “Advanced” when summative mathematics scores rose to third in the district. 
The District’s “Proficient” or “Advanced” has declined (-22%) from 2002 to 2006. Tamiscal 
2006 Summative Mathematics CST scores are 8% below the District average but reflect an 11% 
increase over our 2005 scores. 
 
As with the CST English/Language Arts, Tamiscal teachers analyze group subtest scores on the 
various math test for curriculum implications; they also use the individual student information to 
identify areas in which students may need more help. 
 
In Algebra I, Number Properties, Operations, and Line Equations mark the strongest cluster 
while Functions and Rational Expressions is the weakest cluster. Geometry scores show strength 
in Trigonometry and Volume and Area Formula Clusters but need improvement in 
Construction, Lines, and Angle Relationships. Algebra II scores are the highest in Polynomials 
and Rational Expressions cluster and are lowest in the Quadratics, Conics and Complex Number 
cluster. The Summative Mathematics scores show strength in Algebra and Geometry and are 
weaker in Algebra II and Probability and Statistics, although by only a 13% difference in 2006. 
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UC/CSU Mathematics Diagnostic Testing Project Readiness Tests 
At the beginning of each school year, students are given the UC/CSU Mathematics Diagnostic 
Testing Project Readiness Tests for Algebra, Geometry, Second Year Algebra, and Mathematical 
Analysis. These tests are administered to provide additional experiences and data for 
determining skills needed for student success on the CST tests, the High School Exit Exam and 
placement tests for college entrance. The data is listed in the following table. The total score 
possible on each test is 45. Scores of 30 to 45 points usually indicate that the student is ready for 
the course. Scores of 20 to 29 points usually indicate that the student may take the course but 
will probably need tutorial support and should practice mathematics skills more often. Score 
below 20 points indicate that the student might not be ready for the course and will need 
extensive skill remediation perhaps requiring tutorial sessions and daily practice of mathematics. 
 
 
 

  

2001/02 
Number 

of  
Students 

2001/02 
Average 
Score/45 

2002/03 
Number 

of  
Students 

2002/03 
Average 
Score/45 

2003/04 
Number 

of  
Students 

2003/04 
Average 
Score/45 

2004/05 
Number 

of  
Students 

2004/05 
Average 
Score/45 

2006/07 
Number 

of  
Students 

2006/07 
Average 
Score/45 

 

Algebra I 5 35 9 30 1 29     

Geometry 8 25 3 24 3 17 10 32.5 16 18 

Advanced  
Algebra 8 26 15 24 2 23 19 25.2 28 23.8 

Mathematical 
Analysis 2 21 6 28   6 30 30 23.5 

 
 
 
 
 
 
 



CHAPTER 1: STUDENT/COMMUNITY PROFILE  32 

 Science 
For the science CST tests, the only reliable reportable data was in Biology since there were 
insufficient Earth Science CST scores based on the small number of enrolled 9th graders. In 2003 
and 2004, 55% and 69% of the students scored “Proficient” and “Advanced,” but in 2005 and 
2006, 62% and 52% scored in those two levels respectively. 
 
In the Tamalpais Union High School District, Integrated Science 1 and 2 students take the Earth 
Science CST test and the Integrated Science 3 and 4 students take the Biology CST test. The 
numbers of students in Integrated Science at Tamiscal varies from year to year, but a decrease (-
40%) in number of students taking Earth Science CST tests and a 31% increase in the number 
of students taking Biology from 2005 to 2006 reflects the fluctuation of the number of freshman 
attending Tamiscal from year to year. The number of Tamiscal students taking Chemistry 
represents students receiving instruction in Chemistry at one of the three comprehensive high 
schools. Students taking science courses at College of Marin do not participate in the CST 
Science tests. 
 
For the Science CST tests, the only reliable reportable data was in Biology since an insufficient 
number of Earth Science CST scores were reported based on the small number of students 
taking Integrated Science 1/2. Additionally, it should be noted that the relatively large number of 
students enrolled in Physiology do not take any of the CST tests. 

  California Standards Tests (CST) 
Number of Test Takers 2002-2006 

 
Earth Science CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 80096 89676 134953 173827   29% 117% 
Marin 983 912 1157 1041   -10% 6% 
District 922 899 1022 920 963 5% 4% 
Tamiscal 9 14 8 10 6 -40% -33% 
        

Biology CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 298475 334005 397909 453304   14% 52% 
Marin 1662 1706 2222 2350   6% 41% 
District 617 838 1001 1131 1090 -4% 77% 
Tamiscal 20 18 29 16 21 31% 5% 
        

Chemistry CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 144933 153491 181420 196663   8% 36% 
Marin 836 964 952 1259   32% 51% 
District 294 339 373 390 350 -10% 19% 
Tamiscal 1 5 5 3 1 -67% 0% 
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Biology CST  

Biology CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 Growth to 
Five-Year 
Average  

California 35% 37% 30% 32%   2% 34% -2% 
Marin 57% 60% 53% 47%   -6% 54% -7% 
District 65% 74% 60% 50% 63% 13% 62% 1% 
Tamiscal * 55% 69% 62% 52% -10% 60% -8% 
Percent "Proficient" or "Advanced"       
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Tamiscal High School - Science Reporting Clusters 
STAR Tests - 2005-06 

Average Percent Correct 

 Biology 
Reporting Clusters 2005 2006 

Cell Biology 53% 42% 
Genetics 54% 44% 
Ecology and Evolution 71% 53% 
Physiology 77% 61% 
Investigations and Experimentation 68% 47% 

 
 
 
 

Science - Biology Reporting Clusters 2005 and 2006
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Results on Science CST 
For the Biology CST scores, Tamiscal students show a decrease (-10%) of performing at 
“Proficient” or “Advanced” as compared to last year and a decrease ( -3%) in the last four years; 
55% scored “Proficient” or  “Advanced” in 2003 and 52% in 2006. From 2002 to 2005, the 
scores decreased for the state (-3%) and have decreased for the county -10%, 35% to 32% and 
57% to 47% respectively. The District’s “Proficient” or “Advanced” scores increased by 13% 
from 2005 to 2006 and declined (-2%) from 2002 to 2006. In 2004 and 2005, Tamiscal scores 
were 9% and 12% higher than the District’s scores. In 2006, Tamiscal scores of 52% were 11% 
lower than the District’s score of 63%.  
 
The Reporting Clusters for Biology indicated that Physiology is the strongest reporting cluster in 
2005 (77%) and 2006 (61%). The weakest reporting cluster is Cell Biology for both 2005 (53%) 
and 2006 (42%) with Genetics a close second to weakest (54% and 44% respectively).  
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Social Studies 
The number of Tamiscal students taking the World History CST test in 2006 compared to 2002 
was a decline of -18% while the number of students taking the US History CST test in 2006 
compared to 2002 was a gain of 75%. These fluctuations of number of students reflect the 
growing number of students in Grade 11 as compared with Grade 9 and Grade 10. 
 

California Standards Tests (CST) 
Number of Test Takers 2002-2006 

        
        

World History CST 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Change 

California 396540 413196 443021 454657   3% 15% 
Marin 1831 1988 2094 2217   6% 21% 
District 692 897 917 956 958 0% 38% 
Tamiscal 22 19 23 15 18 20% -18% 
        
        

US History CST  
  2002 2003 2004 2005 2006   Change 

California 341067 355424 381225 402910   6% 18% 
Marin 1536 1741 1854 1902   3% 24% 
District 564 763 851 865 913 6% 62% 
Tamiscal 28 51 52 55 49 -11% 75% 
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For the World History CST test, 79%, 65%, and 74% of Tamiscal students scored “Proficient” 
or “Advanced” in 2003, 2004, and 2005 respectively higher than District scores. In 2002 and 
2006, Tamiscal students showed scores of 46% and 39% “Proficient” or “Advanced” much 
lower than these other years and much lower than the District scores for these years.  
 
 

History-Social Science (World History) CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 Growth 
to Five-Year 

Average  
California 24% 27% 27% 31%   4% 27% 4% 
Marin 46% 49% 49% 52%   3% 49% 3% 
District 57% 62% 59% 63% 61% -2% 60% 1% 
Tamiscal 46% 79% 65% 74% 39% -35% 61% -22% 
Percent "Proficient" or Advanced" 
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For the US History CST, there has been a decrease (-5%) over last year, and a 24% increase over 
the last five years, in 2002, 43% scored “Proficient” and “Advanced” and in 2006, 67% scored 
“Proficient” or “Advanced”. From 2004 to 2006, Tamiscal US History scores have been higher 
than the District’s scores. During the same interval, the state has increased the “Proficient” or 
“Advanced” 6% and the county has increased 2%, while the District’s pass rate has declined (-
7%). 
 
As with STAR results in other subject areas, the teachers analyze the subtest scores to adjust the 
curriculum and develop individualized instructional units designed to help students meet the 
standards. 
 

History-Social Science (US History) CST  

  2002 2003 2004 2005 2006 
One-Year 
Growth 

Five-Year 
Average 

2006 
Growth to 
Five-Year 
Average  

California 31% 34% 32% 37%   5% 34% 4% 
Marin 54% 53% 53% 52%   -1% 53% -1% 
District 68% 62% 58% 61% 60% -1% 62% -2% 
Tamiscal 43% 57% 60% 72% 67% -5% 60% 7% 
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Tamiscal High School - Social Studies Reporting Clusters 
STAR Tests - 2005-06 

Average Percent Correct 

 World History 
Reporting Clusters 2005 2006 

Development of Modern Political Thought 70% 73% 
Industrial Expansion and Imperialism 84% 69% 
Causes and Effects of the First World War 68% 59% 
Causes and Effects of the Second World War 61% 50% 
International Development in Post World War II Era 60% 49% 

Social Studies - World History Reporting Clusters - 2005 and 2006

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Development

of Modern

Political

Thought

Industrial

Expansion

and

Imperialism

Causes and

Effects of the

First World

War

Causes and

Effects of the

Second

World War

International

Development

in Post World

War II Era

World History Reporting Clusters

A
ve

ra
ge

 P
er

ce
nt

ag
e 

C
or

re
ct

2005

2006

 
 
 
 



CHAPTER 1: STUDENT/COMMUNITY PROFILE  40 

 

 U. S. History 
Reporting Clusters 2005 2006 

Foundations of American Political & Social Thought 68% 61% 
Industrialization & the U.S. Role as a World Power 64% 69% 
United States Between the World Wars 74% 72% 
World War II and Foreign Affairs 72% 59% 
Post World War II Domestic Issues 72% 61% 

 
 
 
 
 

Social Studies - U. S. History Reporting Clusters 2005 and 2006 
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Results on Social Studies CST  
Although World History CST test scores (Grade 10) fluctuate from year to year, the scores from 
2003, 2004, and 2005 are significantly higher than the district. In 2006, the Tamiscal scores 
sharply decline -35% just as the ELA scores and Geometry scores declined from the previous 
year. The 2006 World History CST test scores are 22% below the district. Teachers are 
investigating the World History curriculum to be sure that the instruction is aligned with the test, 
but also we are taking a close look at the performance of individuals on these tests to be sure 
that each student is expressing best effort.   
 
The US History CST test scores (Grade 11) show steady growth from 2002 to 2006 with a slight 
decline of -5% from 2005 to 2006. Even with this decline, these Tamiscal US History CST test 
scores are higher than the district by 11% in 2005 and 7% in 2006. Again this correlates more 
closely with the Grade 11 results on ELA CST tests and, to some extent, the Summative 
Mathematics CST test.  
 
The strongest cluster of the World History CST test was in 2005 Industrial Expansion and 
Imperialism and in 2006 Development of Modern Political Thought. On the US History CST 
test, the strongest cluster was United States between the World Wars for both 2005 and 2006. 
The weakest cluster on the World History CST test in 2005 and 2006 was International 
Development in Post World War II Era while on the US History CST test, the weakest cluster in 
2005 was Industrialization and the U.S. Role as a World Power and in 2006 World War II and 
Foreign Affairs. Teachers are analyzing these results to determine if the appropriate curriculum 
is covered by the date of the CST tests each year. 
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California High School Exit Exam (CAHSEE) 
 
In 2005-06, seventeen students took the ELA and sixteen students took the mathematics 
sections; all test-takers were sophomores. One hundred percent of the Tamiscal High School 
students taking the tests passed both sections.  
 
 

California High School Exit Exam  
Mean Scaled Scores - 2002 - 2006 
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English-Language Arts 
The mean scale score for the ELA section was 413, up .9 points from 412.1 the previous year. 
The Word Analysis strand had the highest percent correct (92%) with Reading Comprehension 
and Writing Strategies the lowest (86%). Writing Strategies strand was also the lowest the two 
previous years.  
 

California High School Exit Exam - English Language Arts 

Strands for English Language Arts 
 Reading Writing  

 
Word 

Analysis 
Reading 

Comprehension 

Literary 
Response & 

Analysis 
Writing 

Strategies 
Writing 

Conventions Essay 

2002 86% 81% 85% 88% 80% 3.1 

2003 94% 93% 90% 87% 92% 2.4 

2004 96% 93% 93% 85% 86% 3 

2005 88% 90% 91% 86% 88% 2.8 

2006 92% 86% 90% 86% 90% 2.9 
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Mathematics 
The mean scale score for the Mathematics section was 409, down 6 points from the prior year. 
The Probability & Statistic strand had the highest percent correct (89%) while the Algebra 1 
strand was again the lowest (71%). The Algebra 1 strand has consistently been the lowest. 
 

California High School Exit Exam - Mathematics 
Strands for Mathematics - Average Percent Correct 

 
Probability 
& Statistics Number Sense 

Algebra and 
Functions 

Measurement 
& Geometry Algebra 1 

2002 80% 67% 69% 63% 55% 

2003 85% 79% 83% 81% 71% 

2004 82% 84% 83% 83% 74% 

2005 87% 88% 87% 90% 74% 

2006 89% 83% 85% 86% 71% 
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B. District Measures 

 
Basic Skills Proficiencies 
When the state decided to discontinue its mandate for local districts to assess students in basic 
skills (reading, writing, mathematics), the district chose to continue local standards, as reflected 
in the graduation requirements for Outcomes #1 Writing, #2 Reading, and #5 Mathematics. In 
addition, the district has a required proficiency in computer literacy, Outcome #3. Outcomes #1 
and #2 require completion of the Core Literacy Portfolio, in addition to the assessments 
reported on the following charts.  
 
The reading and mathematics proficiency requirements are to be met through a combination of 
the California Standards Tests (CST) and the Core Literacy Portfolio. Thus, the proficiencies 
reported here are based upon the STAR tests or HSEE, the ETF (Educational Task Force2 local 
consortium) Direct Writing Assessment (DWA), and the District’s Computer Literacy 
Proficiency assessment. Changes in the assessments contribute to some differences in year-to-
year data.  
 
To assess students’ writing abilities, the district uses its own direct writing sample based upon 
the Bay Area Writing Project model with holistic scoring on a 1 to 6 scale. The standard is a 
score of 4 or better. Students have two options for meeting the Computer Literacy requirement:  
1) enroll in and complete a semester-long Computer Literacy course during which they 
demonstrate each of the required proficiencies or 2) pass the district’s Computer Literacy 
performance test.  
 
Although the charts are useful for looking at long-term trends, changes in year-to-year results 
must be interpreted with caution, given the small numbers of students in each grade level and 
student turnover, particularly in Team (24 of the 11th grade students). 
 
Tamiscal’s pass rates for the Reading Outcome improved, when compared to last year, at grades 
9 and 12; and were lower in grades 10 and 11. The senior pass rate, 100%, is better than the 
District senior pass rate of 98.6%. 
 
Tamiscal’s percentage passing for the Writing Outcome improved, when compared to last year, 
at grades 10 and 12; the rate remained the same at grades 9 and 11. The senior pass rate, 100%, 
is better than the District senior pass rate of 98.9%. 
 
Tamiscal’s pass rates for the Mathematics Outcome improved, when compared to last year, at 
grades 10 and 12; remained the same at grade 11; and was lower in grade 9. The senior pass rate, 
100%, is better than the District senior pass rate of 98.2%. 
 
Tamiscal’s pass rates for the Computer Literacy Outcome improved, when compared to last 
year, at grades 9, 10 and 11; and remained the same in grade 12. The senior pass rate, 100%, is 
slightly higher than the District senior pass rate of 98.2%.  

                                                             
2 As part of the ETF consortium, students in the Tamalpais Union High School District feeder schools 
participate in DW and Portfolio assessments in Grades 4 and 8.  
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Outcomes #1 and #2: Reading and Writing 
One of the district graduation outcomes includes the 10th grade Core Literacy Portfolio that 
requires students to demonstrate a variety of reading, writing, and speaking skills across the 
curriculum. All tenth grade students are expected to submit this Literacy Portfolio. Teams of 
teachers and administrators from throughout the district meet on a staff development day to 
score the Portfolios. Rubric training provides district-wide agreement about what constitutes 
“work that meets the standard.” This activity also serves as an excellent professional 
development tool, bringing together new and experienced teachers and administrators in small 
teams facilitated by teacher leaders. 
 
The Core Literacy Portfolio is assessed holistically. Scoring is done on a 6-point rubric, with a 
score of 4 or better required to meet the literacy standard. Portfolios that don’t meet the 
proficiency level of 4 receive written feedback on individual areas of weakness. Tamiscal 
teachers’ follow-up on these written evaluations to provide targeted support to students so they 
can resubmit and meet the proficient level. At Tamiscal High School, thirteen students (76%) of 
the submitted sophomore portfolios met or exceeded the standard, fewer than the preceding 
year. Four portfolios received a score below 4. The mean score was 3.82, down from the 4.29 
mean score the preceding year.  
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It is interesting to note that the district’s analysis of the percentage of our students who met or 
exceeded the standard is based only on the number of students who submitted portfolios. If the 
percentages are recalculated based on the number of sophomore students who should have 
submitted a portfolio, the percentages are lower:  68.4%--13 out of 19 students--of last year’s 
sophomore class met or exceeded the portfolio segment of the outcomes.  
 
Direct Writing Assessment, first taken in Grade 9, is an on-demand writing task. Students are 
given a prompt and limited time to compose a first draft quality piece. This is scored on a 6-
point rubric, with proficiency established as a score of 4 or better. Results reported in this 
summary are for ninth graders only. At Tamiscal, 4 students participated in the District’s Direct 
Writing Assessment. with 100% meeting the standard. The mean score was 4.0 and was the 
same for males and females. 
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Outcome #5:  Mathematics 
Students are required to demonstrate proficiency in Outcome #5: apply mathematical 
knowledge and skills to analyze and solve problems, as a condition of graduation. The California 
Standards Test (CST) in Mathematics is one indicator for this outcome and assesses the broad 
range of mathematical skills and knowledge in a multiple-choice format. Another indicator for 
this outcome is the HSEE. In the past, students in first year Algebra, as well as those in the 2-
year cycle of Algebra P1/P2 and Algebra P3/P4 would also complete the Mathematics 
Performance Task, an open-ended mathematics problem which required calculation, problem 
solving, and communication. Different tasks were designed to align with the expected 
competencies for each course. Scoring was done by the entire department at a District 
department meeting or by volunteer teachers. In 2005-2006, no tests were given district wide. 
 
Outcome #6: Scientific Literacy 
Outcome #6: Demonstrate scientific literacy has been assessed for many years in the District as 
part of the Integrated Science 1-4 course assessment. Initially, the Integrated Science assessment 
consisted of several distinct components: a Lab Reflection in Integrated Science 2 and a 
Research Paper, Data Analysis, and Lab Assessment, all in Integrated Science 4. Some of the 
assessments components have been integrated into regular classroom assignments and 
assessments. These are scored on a 6-point rubric, with a score of 3 or better to be considered 
meeting standards. 
 
Lately, District Assessments have been de-emphasized in Integrated Science 1/2/3/4. In 2005, 
only the Lab Report in Integrated Science 4 was scored in the District. Tamiscal reported results 
for fourteen students or 93% of those enrolled in Integrated Science 4. 100% of these students 
met the standard, the highest rate in the District. The mean score was 3.9 down from 4.4 the 
prior year.  
 
In 2005-2006 when the District Science Department was updating the courses of studies, 
teachers decided to incorporate a District assessment in Physiology in the form of a test on the 
Lab of the Sheep’s Brain. Scores from this assessment is included in the student’s course grade 
but results are not analyzed District wide. 
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The following is a summary of the status of Tamiscal students in meeting the outcomes at the 
end of the 2005-06 school year: 
 

 
 
 
It should be noted that at the beginning of the 2006-07 school year, we began the year with 51 
new students. As a result, the status of students who have met the district outcomes—our 
ESLR’s—has changed. The following chart indicates our status in September 2007: 
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C. Post-Secondary Preparedness 

 
Scholastic Assessment Test (SAT 1) 
For the Class of 2006, 59% of Tamiscal’s seniors took the SAT I test, up from 44% in 2005 but 
down from 63% in 2004. Tamiscal students earned a mean verbal score of 569 in 2006 and 574, 
the same score posted in 2003-2004 and 2004-2005. Math continues to be somewhat weaker, 
with a mean score of 537, which was 15 points down from last year but 21 points higher than 5 
years ago in 2001-2002.  
 
The rate of Good to Excellent scores on the Critical Reading was 27% and 42%, on the Writing 
scores was 40% and 44%, and on Mathematics scores were 38% and 27%. The results from the 
prior year is difficult to compare since the writing test was added, but the excellent scores 
percents seemed to increase. The mathematics Good to Excellent percent decreased by about 
5% in Good to Excellent scores from last year. 
 

SAT Reasoning Participation Rates 2002-2006  
  2001-02 2002-03 2003-04 2004-05 2005-06 

Nation 46% 48% 48% 49% 48% 
California 52% 46% 49% 50% 49% 
District 75% 70% 66% 75% 72% 
Tamiscal 45% 31% 63% 44% 59% 
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Tamalpais Union High School District 
SAT Reasoning Performance Bands 

     
     

SAT Critical Reading Scores 2005-06 
  Below 400 400-499 500-599 600 or Above 

Nation 17% 31% 31% 21% 
California 18% 31% 30% 21% 
District 3% 19% 35% 43% 
Tamiscal 4% 27% 27% 42% 
     

SAT Mathematics Scores 2005-06 
  Below 400 400-499 500-599 600 or Above 

Nation 14% 29% 31% 26% 
California 15% 28% 29% 27% 
District 2% 17% 33% 48% 
Tamiscal 4% 31% 38% 27% 
     

SAT Writing Scores 2005-06 
  Below 400 400-499 500-599 600 or Above 

Nation 18% 33% 31% 19% 
California 17% 32% 31% 20% 
District 3% 15% 39% 43% 
Tamiscal 4% 12% 40% 44% 
     

SAT I Verbal Scores 2004-05 
  Below 400 400-499 500-599 600 or Above 

Nation 15% 31% 31% 22% 
California 17% 31% 30% 22% 
District 2% 17% 36% 45% 
Tamiscal 0% 22% 41% 38% 
     
     

SAT I Math Scores 2004-05 
  Below 400 400-499 500-599 600 or Above 

Nation 14% 28% 32% 27% 
California 14% 28% 30% 28% 
District 3% 14% 35% 48% 
Tamiscal 0% 25% 41% 34%  
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SAT Critical Reading - Mean Verbal Scores 2002-2006 

  2001-02 2002-03 2003-04 2004-05 2005-06 

2006 Mean to 
Five-Year 
Average  

Nation 504 507 508 508 503 -3 
 -2 3 1 0 -5  
California 496 499 501 504 501 1 
 -2 3 2 3 -3  
District 552 569 567 581 574 5 
 -11 17 -2 14 -7  
Tamiscal 572 605 574 574 569 -10 
 -10 33 -31 0 -5  

 
 

Tamalpais Union High School District 
SAT Reasoning - Math Scores 2002-2006 

       
       

SAT Reasoning - Mean Math Scores 2002-2006 

  2001-02 2002-03 2003-04 2004-05 2005-06 

2006 Mean 
to Five-Year 

Average  
Nation 516 519 518 520 518 0 
 2 3 -1 2 -2  
California 517 519 519 522 518 -1 
 0 2 0 3 -4  
District 569 575 568 582 581 6 
 -3 6 -7 14 -1  
Tamiscal 516 576 531 552 537 -5 
 -32 60 -45 21 -15  
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SAT Subject Tests (SAT II) 
Because of the very small number of test-takers and the diversity of student interests, year to 
year changes tend to be quite large. For example, in 2005, many Tamiscal’s students took the 
same three Subject Tests:  Literature, Mathematics IC, and Writing. They exceeded the statewide 
and District mean scores only in Literature. This result is consistent with other measures which 
show Tamiscal students do very well in literacy measures. None of Tamiscal’s mean scores 
equaled or exceeded the national mean scores.  
 
In 2006, however, there was more diversity in the choices students made in subjects. The 
number of test takers in the same three subject areas was significantly lower. (See charts below.) 
The College Board generated data, based on large groups of students, does not accurately report 
Tamiscal data because of our small numbers. Note also that a single test-taker can cause 
substantial change in a mean score and that many tests are not even included in the data.  
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Because of the small number of students at Tamiscal, data concerning the tests as illustrated 
above would be very misleading. Observe that it looks as if our students took only American 
History and Literature Subject tests. The chart below indicates that this is not the case. As our 
students have a diversity of interests and there is a wide range of subjects to choose from, 
sometimes only one or two students will select a particular subject. This wide range of choices 
coupled with the small number of seniors with diverse interest results in misleading data. 
 
 

Year

American 

History Biology Chemistry

French 

with 

Listening

French 

(Read 

only) Literature Math 1 Math 2

German 

with 

Listening

Spanish 

(Read 

only)

World 

History Writing

2006 6 2 1 2 0 10 2 4 0 1 0 0

2005 1 3 0 0 2 9 13 0 1 1 2 12

Number of Test Takers for SAT Subject Tests, Graduating Seniors 2005 & 2006

 
 
 
 
 

American 

History Biology Chemistry

French 

with 

Listening

French 

(Read 

only) Literature Math 1 Math 2

German 

with 

Listening

Spanish 

(Read 

only)

World 

History Writing

2006 492 600 640 610 ns 603 475 568 ns 610 ns ns

2005 570 480 ns ns 630 592 548 ns 650 620 575 658

Summary of SAT Subject Mean Test Score  by Subject, Graduating Seniors 2005 & 2006
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Advanced Placement 
Sixteen Tamiscal students took AP exams, an increase of eight students from the previous year. 
Thirteen students (81%) scored 3 or higher.  
 
Additionally, many Tamiscal students earn both high school and college credit by taking classes 
at the local community college, College of Marin. During Fall 2005, 20 Tamiscal students took 
27 COM classes; during the spring eight students took 15 classes; and during the summer 2006, 
four students took five classes. Currently, fifteen students are enrolled in the three AP classes 
offered at Tamiscal.  
 

Advanced Placement Examinations Taken 
Year # Enrolled Scored 3 or Higher  

2003 5 4 80%  
2004 13 9 69%  
2005 8 7 88%  
2006 16 13 81%  

 

   

   

Spring 2006    

Subject 
Number 
Taking Test 

Number 
Scoring 3 or 
Above 

School Percent Scoring 3 or 
Above 

English Language and Composition 9 6 66.6% 
English Literature 4 4 100% 
Statistics 1 1 100% 
Studio Art 1 1 100% 
U. S. History 1 1 100% 
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Completion of UC/CSU Requirements 
Completion rates for University of California (UC) and/or California State Universities (CSU) 
requirements is a commonly used statewide indicator of the rigor of student course work  
 
The current UC/CSU “A-G” requirements for Tamalpais Union High School District are 
submitted annually through the District Office of Curriculum and Instruction. The following 
sequence of high school courses is required by the University of California of high school 
students to be minimally eligible for admission. It also illustrates the minimum level of academic 
preparation students ought to achieve in high school to undertake university level work. 
                                                                                                               
District Results 
Districtwide, the percentage of seniors completing the UC/CSU requirements was 63.6%, down 
0.6% over the prior year and the second highest in the last five years. 
                                                                                                                     
Tamiscal High 
The completion rate of UC/CSU eligibility requirements for Tamiscal’s Class of 2006 was 
65.1%, up from 58.1% over last year and the highest in the last six years. The small number of 
students enrolled at Tamiscal is a major factor in fluctuations from year to year. Another factor 
is the post-secondary plans of students enrolled at Tamiscal. Those who are bound for careers in 
music or dance may be aspiring to different types of post-secondary institutions with different 
entrance requirements. 
 
Percent of Seniors Completing UC/CSU Requirements, 2001-2006 

 2001 2002 2003 2004 2005 2006 
 n pct n pct n pct n pct n pct n pct 

Tamiscal  13 36.1% 15 39.5% 9 33.3% 20 57.1% 25 58.1% 28 65.1% 
TUHSD 479 60.6% 520 58.6% 487 56.2% 537 64.2% 600 63.6% 599 63.5% 

Percent of Seniors Completing UC/CSU Requirements, 2002-2006
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One of the most dramatic trends at Tamiscal starting in 2002 has been the increase in the 
number of students applying to and being accepted by universities, both public and private. 
Reasons for this trend will be analyzed as part of the WASC criteria, particularly Curriculum and 
Student Support. With a change in personnel assignments in 2002, Tamiscal formed a strong 
counseling team composed of an on-site academic counselor (who also serves as a part-time 
teacher), a highly experienced and effective College/Career Specialist, and a part-time BACR 
(formerly Full Circle) personal counselor. Changes in the curriculum also resulted in doubling 
the number of seniors meeting UC a-g requirements, from 15(39.8%) in 2002 to 28(65.1%) in 
2006. 
 
The list of colleges that Tamiscal students have applied to and been accepted at continues to 
grow each year while the number of students who choose to attend community colleges, 
including the local College of Marin, has remained somewhat steady. 

   
COLLEGE ACCEPTANCES/TAMISCAL 

2001 – 2006 
 2001  2002 2003 2004 2005 2006 
 UC’s 3 11 16 12 13 16 
CSU’s 3 19 7 13 18 41 
Private Colleges 8 9 23 26 29 35 
Visual & Performing Arts  
Colleges 

4 4 5 3 4 8 

Ballet 3 0 1 1 0 2 
 
 

COLLEGE ATTENDANCE/TAMISCAL 
    2001 – 2006        
 2001 2002 2003 2004 2005 2006 

 UC’s 2 3 3 3 5 4 
CSU’s 3 7 1 4 2 4 
JC’s 12 12 11 6 10 11 
Private Colleges 2 5 6 11 14 15 
Visual & Performing Arts  
Colleges 

1 2 2 1 4 4 

Ballet 3 0 1 2 0 1 
Vocational Schools 3 1 0 1 0 2 
Other 12 6 5 8 4 2 
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Graduation and High School Dropout Rates 
 
The graduation rate is computed by dividing the number of June graduates by the number of 
October seniors, as reported to CBEDS. While this provides a consistent way to compute the 
rate, it is somewhat inaccurate because Tamiscal enrolls new students at all grade levels 
throughout the year as vacancies occur. Tamiscal’s graduation rate is difficult to calculate for 
similar reasons because of this mobility. This year the calculation is based on the total of the 
number of graduates (42), drop outs (0), and seniors continuing enrollment in the coming year 
(1). Tamiscal’s graduation rate in 2006 was 100%, higher than the district’s rate of 93.7%.  
 

Tamalpais Union High School District District Summary 
High School Graduation Rates, by Academic Year 

  2002 2003 2004 2005 2006 
One-Year 
Change 

Five-Year 
Average 

Tamiscal High School 86.8% 100.0% 94.4% 97.7% 100.0% 2.3% 95.8% 
Tamalpais High School District 93.1% 95.1% 95.5% 95.0% 93.7% -1.3% 94.5% 

 
 
Tamiscal has always provided an alternative way for students to legitimately leave high school 
early by taking the CHSPE (California High School Performance Exam). Since many of the 
students who attend Tamiscal are ballet dancers, musicians, or other artists who are on track for 
a professional career directly from high school, some of them are anxious to begin their 
auditions so they try to accelerate their program by taking concurrent college classes and/or 
taking the CHSPE to leave high school. It should be noted that under No Child Left Behind, 
students who leave school in any way other than through a high school diploma are not 
considered graduates.  
 
A high percentage of the school population is seniors. To illustrate, approximately 40%, 27%, 
34%,  36%, and 40% of the school population graduated in the 2002, 2003, 2004, 2005, and 
2006 school years respectively. These high percentages of exiting seniors each year create a large 
change in our student population. If we also include the number of Team students who return 
to their comprehensive high school for their senior year, the percentages of exiting students each 
year is very significant. Approximately 53%, 40%, 44%, 47% and 50% of the school population 
exited Tamiscal in the 2002, 2003, 2004, 2005, and 2006 school years respectively. 
   
 
 



CHAPTER 1: STUDENT/COMMUNITY PROFILE  59 

 
Letter Grade Distribution 
 
Grade Point Average (GPA) 
The Mean Academic Grade Point Average (GPA) is an additional measure of student 
performance. This statistic is derived from the letter grades and total credits attempted by a 
student in all courses except Physical Education. Grades in Honors and Advanced Placement 
courses are weighted (an A is worth 5 points instead of 4 point, B=4, C=3.). It is a cumulative 
measure, across all years a student has been enrolled in high school, rather than a one year 
measure (such as letter grade distribution). 
Letter grades in diverse courses are subjective. Each teacher establishes his/her own criteria, 
which may include performance on tests, homework, group participation, attendance, and a 
variety of other factors. Thus, grades are not purely a measure of student academic performance 
and learning. This report disaggregates the Grade Point Average (GPA) data by grade level and 
gender.  
 
Grade Point Averages by Grade Level 
The mean school-wide GPA at Tamiscal High School for 2005-06 increased from the previous 
year from 3.10 to 3.12. At ninth grade, the mean GPA was 2.87 which was down 0.15. The tenth 
grade GPA declined 0.16 points to 2.87. At eleventh grade, the GPA was slightly lower, from 
3.10 to 3.09. The seniors rose to 3.24, the highest in the last five years.  
 
Grade Point Averages by Gender 
Females earned higher GPAs at every grade level than males, with a 3.20 overall GPA compared 
with the males’ 2.94. The gap in performance was 0.17 in 2003-04, 0.20 in 2004-05, and 0.26 in 
2005-06. 
 
As an independent study school, Tamiscal awards partial credits in its courses. It should be 
noted that Tamiscal students seldom receive a grade of D or F because credit is usually withheld 
for any work for which the student has not shown competency.  Team students might receive a 
D or an F, since the Team program reflects a time restraint on the assignments completed. 
 
Analysis by ethnic subgroups is not meaningful given the small number of students in each 
category.  
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Student Behavior and Discipline 
 
Student behavior and discipline are important indicators of student performance. The well-
maintained litter and graffiti-free campus and classrooms reflect the students’ respect and 
responsibility for their school. Similarly, the infrequency of discipline matters and suspensions 
also reflect the mutual respect and positive school climate that exist at Tamiscal. 
 
Records of suspensions and expulsions are one means by which the district is able to evaluate 
school safety and react appropriately. All students and staff members should be able to 
participate fully and feel safe in the classroom, on the campus and at other school-related 
activities. In 2004-05, Tamiscal recorded 4 suspensions, 2 of which were drug related 
suspensions. Two sophomores, one junior, and one senior were suspended. Three students were 
male and one was female. One of the drug-related suspensions resulted in an expulsion.  
 
There were no drug related incidents in 2005-06, although there were two in the Fall 2006 
semester. While student behavior at Tamiscal is not generally a problem, drug and alcohol usage 
among the students off campus does seem to be increasing (See Healthy Kids Survey 
information below). 
 

School Incident Totals, 2005-2006       

    Tamiscal  
Reason (Ed. Code 48900/BP5144 IIIA)   Number Percent 
a.1. Caused physical injury/fighting   0 0% 
a.2. Willfully used force or violence   0 0% 
b. Possessed firearm, knife, etc.   0 0% 
c. Possessed, sold controlled substance, under influence   0 0% 
d. Sold "substitute" controlled substance   0 0% 
e. Robbery/extortion   0 0% 
f. Damage to school/private property   0 0% 
g. Stolen school/private property   3 100% 
h. Possessed, used tobacco   0 0% 
I. Obscene act, habitual profanity   0 0% 
j. Possessed drug paraphernalia   0 0% 
k. Disrupted school activities, willful defiance   0 0% 
l. Received stolen school/private property   0 0% 
m. Possessed an imitation firearm   0 0% 

n. 
Committed, attempted a sexual assault   0 0% 

o. Harassed, threatened, intimidated student witness   0 0% 
p. Unlawfully offered, arranged to sell, drug SOMA   0 0% 
q. Aids or abets the infliction or attempted affliction/physical . . .   0 0% 
48900.2 Committed sexual harassment   0 0% 
48900.3 Caused, attempted, threatened, participated in hate violence   0 0% 
48900.4 Harassment, threats, intimidation against student or group   0 0% 
48900.7 Terroristic Threat   0 0% 

  Total   3 100% 
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Perception Survey Results 
 
In the spring of 2005, the Tamalpais District conducted an extensive survey of parents, staff, and 
students addressing many of the perceptions that are mentioned in the WASC criteria. The 
Survey provides results that can be used to evaluate the extent to which all three groups perceive 
Tamiscal as a safe, welcoming school environment. The responses were extremely positive, with 
nearly 100% of each group agreeing with such statements as, “Students feel safe at school; 
students at this school respect differences (cultures, races, religions, sexual orientations, 
economic backgrounds); school staff treat students with respect and dignity; … teachers are 
interested in students as individuals.”  Students feel comfortable talking to teachers and 
administrators and feel that their concerns are addressed by the school staff and result in 
positive changes favorable to the student body. They believe that students care about the school 
and about each other. The staff also perceives Tamiscal as a safe, pleasant place to be; students 
care about and support each other; and skill development is an important component of the 
curriculum. Staff, students, and parents place a high priority on building a sense of community 
and offering a variety of activities and opportunities for students and staff to get to know one 
another. 
 
Refer to the Appendix for the survey results for Tamiscal. The responses are also mentioned as 
evidence throughout Chapter IV of the Self-Study. 
 
All three groups—parents, staff, and students—rated Tamiscal in the high to highest- possible 
categories on almost every survey question. The responses were the most favorable in the 
Tamalpais district. 
 
Healthy Kids Survey Result 
 
The California Healthy Kids Survey was last administered in November 2005 to ninth and 
eleventh grade students in the Tam District This survey has been given every other year since 
2001, so some longitudinal data is available. The survey focus is on student use of alcohol and 
other drugs, safety and violence, mental and physical health, and resiliency. The students answer 
the questions anonymously which allows the data to be less suspect than if students were to take 
put their names on the form. Because of the small number of 9th grade students at Tamiscal, no 
data was included for our 9th grade. In November 2005, there were 58 eleventh grade students at 
Tamiscal, approximately 49% of whom participated in the survey. The response rate was 
between 48-50 percent.  
 
Alcohol, Marijuana, and Tobacco 
The survey results indicate that, among Tamiscal 11th grade students—this year’s seniors—there 
has been an increase in lifetime use of alcohol (72% to 73%) and marijuana (63% to 70%) and 
that the use of both alcohol (2% to 54%) and marijuana (10% to 43%) within the last 30 days 
has jumped dramatically. It is especially shocking to observe that some students indicated that 
both alcohol and marijuana have been used on campus. Only 2% of the students indicated they 
had ever used smokeless tobacco and none used it within the last thirty days. There has been as 
slight drop in the number of students who indicated ever having smoked cigarettes (40% to 
34%) but an increase in the number who smoked daily (2% to 4%). The perception among those 
surveyed was that it was “easy” to obtain both alcohol (79%) and marijuana (75%). 



CHAPTER 1: STUDENT/COMMUNITY PROFILE  63 

Violence and Safety 
100% percent of the students felt safe at school. The survey indicated a decline in the number of 
students who had property stolen or damaged (26% to 13%) as well as in the number who had 
purposely damaged school property (20%-11%). Eleven percent answered that they had been 
harassed at school.  
 
Physical and Mental Health 
While 79% of the students said they had exercised at least 20-30 minutes at least three days in 
the last week, over a third each year indicated sad and hopeless feeling for two weeks during the 
past 12 months. 
 
Resiliency 
The survey indicated that we were meeting the needs of a large number of our students in this 
area. In 2005, 100% responded that they had a caring relation ship with adults at school; 100% 
found that the adults at school had high expectations of the students; 82% had found 
meaningful opportunities for participation, and 92% felt connectedness to the school. In all 
areas, our student percentages were the highest in the district and in all areas there was an 
increase from the responses in 2003. 
 
It should be noted that our small student body can provide misleading data and that the 
Tamiscal 11th grade students who took the survey in November 2005 may no longer attend our 
school. These observations however do not suggest that we can ignore the trends noted in the 
data. While in general we can be proud of the progress we have made in many areas, there is still 
room for improvement. Above all, the survey indicates a problem we cannot ignore: drug and 
alcohol use among teenagers has increasingly become a problem that our community must 
address. (See Healthy Kids Summary charts in the Appendix.) 
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CHAPTER 2: Student/Community Profile: 
Overall Summary from Analysis of Profile Data 

 
Summary:   In general, Tamiscal students perform at the same high level as other students in the 

district. Perhaps the defining characteristic of Tamiscal’s culture is the close student-teacher 
relationship. The shared belief of the staff that all students can learn and be successful leads to 
high expectations and accountability. While we can take pride in the many accomplishments of 
our students, we should continue to monitor data in the Student Performance Report in order 
to address any trends that may indicate a change in performance.   

 
Conclusions:   In looking at the data presented in the Student/Community Profile, there are a   

number of conclusions that merit attention: 
 
1. The curriculum needs to address ways to move more students into at least the 

“proficient” category in all areas of the STAR/CST exams. Overall, our data shows an 
upward trend on most STAR/CST subtests. Too many, however, still score below the 
"proficient" level on particular content strands of the mathematics and the social studies 
tests. 

2. Our student/community profile has gradually shifted. Fewer students now move 
directly from high school into the work force. In 2006, 88% of the graduates chose to 
attend an institution of higher learning, compared to 53% in 2001.  

3.  Technology is still underutilized as a resource to support learning. 
4.        Many students arrive at Tamiscal in their junior and senior year without having met the 

Portfolio and Technology graduation outcomes. We need to find ways to provide 
immediate support for these students. 

5.  The Healthy Kids Survey results indicate a growing use of drugs and alcohol among 
students. 

 
Growth Areas:  Analysis of the Profile Data identifies the following critical needs areas: 

 
Curriculum and Instruction: 
We need to better align our curriculum with the appropriate California Content Standards in 
English, Math, and Social Studies.  
 
The increased number of students planning to attend colleges and universities has resulted in 
an increased demand for higher-level curriculum, including Advanced Placement classes.   
By vertically aligning our English and Social Studies curriculum, we hope to help prepare 
students for the higher level courses. We should also explore more effective ways to deliver 
instruction by restructuring teacher schedules to facilitate study groups/seminars for enhanced 
student learning.  
 
An increasing number of junior and senior students arrive each semester without having met 
the district graduation outcomes. Ways to provide additional support for these students needs 
to be explored. 
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Technology: 
Various supports are currently being used to enrich our curriculum and instruction. We should, 
however, expand our use of technology to support student learning.  
 
With more technology, however, comes an increased demand for technology support and staff 
development time. These needs should be addressed. 
 
Student Support Systems: 
Ways to further develop the academic support systems for our struggling students need to be 
examined. While many students are considered “proficient” in their overall scores, some are 
not.  
 
Our mission is to support the “whole child”; we have made great progress in terms of the 
academics but there is an increased need to address issues such as drug/alcohol usage. 
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CHAPTER 3: Progress Report 
 

I. Significant Developments Since Last WASC Visit 
 
New School Facility 
At the time of the last WASC visit, Tamiscal Independent Study was housed in two classrooms 
on the same campus as San Andreas High School, the district’s continuation school; the Team 
Program was located a third of a mile away. Passage of a construction bond in March 2001 
allowed the district to move forward with plans for a new, stand-alone Tamiscal campus 
designed especially for the school’s program. 
 
The new school, constructed of customized modular units, is located on the original site of the 
Team Program and now houses both the Independent Study and the Team programs. Our 
campus is conveniently located one-quarter mile from the district offices. The added features of 
the new school include: more space; a science laboratory; a library/computer lab for quiet 
study; a conference room; enclosed offices for the counselors and the College/Career 
Specialist; larger teaching stations for independent study appointments; administrative offices 
separated from the teaching areas; storage space for Team’s outdoor equipment; and “The 
Hub,” a multi-use facility designed for group classes, group events, informal meetings, lunching 
and snacking, and student study.  
 
The benefits for Tamiscal have been tremendous. Instead of cramped, noisy quarters, students 
and staff now have a variety of open, inviting learning environments with new furniture and 
high-speed Internet connections throughout the school. Having Independent Study and Team 
on the same campus has added to our sense of being a school community and has made math 
instruction, computers, counseling, and library services more accessible to the students in 
Team. 
 
Other significant changes involving the organization of the school include: 

• Appointment of a new principal for the 2006-2007 school year; 
• The creation and implementation of the Attendance Reporting for Independent 

Study Schools (Ariss); 
• Districtwide adoption of PowerSchool , a student information system; 
• Addition of a Technology Coordinator and PowerGrade Teacher Support 

position; 
• The formation of the Tamiscal Fund which has been a significant source of 

financial support for the school;  
• Conversion of the school’s Advisory Committee to the school’s Site Council 

which has become very active in overseeing a variety of school issues, including 
the budget and the Schoolwide Action Plan;   

• The increase of the counselor position from .4 FTE to .6 FTE;  
• The addition of a .2 FTE position to the teaching staff to compensate for the 

decrease resulting from the change in the counselor position. 
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Technology:  Digital High School, District Technology Plan, and AP On-Line 
Tamiscal participated in the Digital High School program in 2000-2002 and also received 
funding through AB2882 as a Priority One school to implement Advanced Placement courses 
on-line. Through these programs, Tamiscal was able to add and upgrade computers as well as 
install additional equipment and wiring to assist teachers in infusing technology throughout the 
curriculum. The additional computers have also enabled Tamiscal to set up its own computer 
lab on the new site. During the last visit, the computer lab was shared between Tamiscal and 
San Andreas and was available to Tamiscal only in the afternoon. The AB2882 grant permitted 
Tamiscal to purchase nine new computers, used in part to offer Advanced Placement classes 
on-line to independent study students who would otherwise not be able to access these classes 
due to insufficient numbers of students or scheduling conflicts.  
 
Development of a Digital High School plan has also guided the school in setting measurable 
teacher and student objectives for improving technology skills and student learning. 
Technology is woven into student assignments, facilitating student preparation for the district’s 
technology outcome.  
 
Although the Digital High School program is no longer funded, the district’s technology 
department, headed by a new Technology Director, has an action plan for the district and 
Tamiscal receives funding from the district to maintain programs that were started during 
Digital High School days. 
 
The district technology department, as an example, has taken over the maintenance contract 
with the computer programmer who designed Ariss (Attendance Reporting for Independent 
Study Schools) which has become a pivotal part of our program. This program was designed 
specifically to monitor student progress and to prepare students’ weekly independent study 
assignments on-line. This software also enables teachers to share student information and 
attendance, which enhances communication and streamlines the paper trail required for 
independent study. (see Appendix for “Sample Weekly Assignment Sheets.”) One of the 
teachers has already implemented on-line testing.  
 
Other advancements in our technology since the last visit are included in Part III, Criterion A 
of this Chapter. 
 
II. Implementation and Monitoring of Schoolwide Action Plan 

 
Annually, the administration and Board of Trustees develop Objectives and Tasks with wide 
input from multiple stakeholders. This statement of the district’s vision and priorities, the 
district’s Local Education Agency Plan (LEAP), and WASC goals are all incorporated into 
Tamiscal’s 3-Year Instructional Improvement Plan (Single School Plan), which is updated 
annually by the entire staff and School Site Council, which includes certificated and classified 
staff, students, and parents. Once the Plan has been approved by the School Site Council, it is 
presented to the Board of Trustees for final approval. The Principal assures that the Plan’s 
timelines and targets are being met. 
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III. Tamiscal’s Current Status in Relation to Key Issues Identified in 
Visiting Committee Report of March 12-15, 2000 Visit 
 
CRITERION A: Vision, Leadership, and Culture 
KEY ISSUES: (p.17) 
 
Technical support and technology in general, while present, are not playing the vital role they could for 
communication with students and community at large. 
 
Technology as a Communication Tool 
Tamiscal’s technology plan is aligned with the district’s plan. In 2000-01, Tamiscal received 
Digital High School and “AP On-Line” grants to purchase student computers. The school is 
connected to the district’s server by fiber optic cable and has a T1 line for fast Internet 
connection. All staff members have up-to-date computers and use technology and e-mail 
throughout the day for instructional and administrative purposes. There are sufficient student 
computers in the library, Core room, and multipurpose Hub to serve current need. 
Additionally, there are five wireless, internet-connected laptops for student and staff use. The 
school uses other technical equipment such as three LCD projectors, ceiling mounted,  in three 
classrooms; two video cameras; two digital cameras; six laser printers; three color laser printers; 
a scanner; 30 TI-84 graphics calculators; and science probes to support instruction. Students 
may check out the video and digital cameras for Team projects. Students must meet a district 
computer proficiency requirement for graduation, but, more importantly, they use a variety of 
computer and information literacy skills to complete their assignments.  
 
The Ariss program plays a key role in communication between staff, students, and parents 
regarding student attendance, weekly assignments, and current progress. 
 
Technology Used for Instruction 
Student assignments are now given through Ariss, a program designed specifically for Tamiscal 
by a former parent and three Tamiscal teachers. At the center of the weekly meeting, the 
program allows each teacher to assign work and to record attendance hours in a manner that 
allows all teachers to see student progress in each subject. These assignments can be read 
online–on a read only basis—by both students and parents.  
 
Technology is seen as a learning tool rather than a goal in itself. For example, for Economics, 
seniors use StocksQuest or MSN Money Central, stock market simulations in which they invest and 
track their stocks for eight weeks. Some Team students are currently learning to use 
PhotoShop, InDesign, i-movie, and Final Cut Pro in order to produce an issue of Sprawl 
magazine as well as a video that will air on cable TV. Similarly, Tamiscal students become 
proficient with PowerPoint and Excel, which they use to demonstrate the results of individual 
research and study. Papers are word- processed, which makes editing multiple drafts easier. A 
student server has a variety of student assignments and work folders. In addition to on-line 
research, students use a variety of web-based programs that have been incorporated into the 
instruction. Among these are Moodle—a  course management system designed to help 
educators create effective online learning communities; Annenberg, a website providing 
multimedia resources that exemplify excellent teaching and help teachers increase their 
expertise in their fields as well as provide online videos for students at home; Buck Institute for 
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Education—a website that provides students and teachers with problem-based learning projects 
designed for government and economics classes using models that incorporate authentic 
assessments, community-based education, service-learning, internships, or career academy 
curriculum; Geometers Sketchpad and Fathom—two dynamic software programs used in the 
Geometry and the Statistics class. The Student Server (Tamistu) provides students and teachers 
access to student work from any computer in the school and the Teacher Server (Tamitea) has 
increased sharing of schedules and materials between staff. 
 
Students can use e-mail to send and receive their work if they are ill or traveling out of the area 
so they won’t fall behind. Tamiscal’s web site was developed by a teacher and has the flexibility 
to be adapted and updated for informational as well as instructional purposes. Course 
agreements can be viewed on-line, and extended curricular links are embedded into subject 
areas. A parent currently updates the web site, and teachers are learning Dreamweaver to enable 
them to upload assignments and instructional links to the Tamiscal web site. 
 
Technology Used for Administrative Functions 
During 2002-2003, the Tam District converted from SASI, a DOS-based student database, to 
Power School, a program with a number of features including the capacity to disaggregate data 
in any field of student information.  
 
Teachers also use PowerGrade or PowerTeacher for three report cards each semester. The 
district uses PowerSchool for maintaining a common database with uniform course numbers 
and names. This has been a timesaver that has facilitated an accurate, well-articulated transfer 
process from other district schools into Tamiscal. PowerSchool helps the counseling and 
administrative personnel to keep track of transcripts, progress toward graduation credits and 
outcomes, demographic and emergency contact information, and the counseling/discipline log. 
PowerSchool also allows the entire staff to check on each student’s progress toward graduation 
as well as progress toward meeting UC/CSU requirement. 
 
Tamiscal’s website, Tamiscal.org , provides current information on the school calendar, staff 
contact information, Ariss, College/Career information, Leadership events, Team information, 
course agreements, frequently asked questions, Tamiscal Times newsletter, etc.  
 
Other technology-related improvements include: 

• DVD players for films  
• Phone-based Intercom system 
• Course Agreements online for students 
• All library computers converted to flat screens 
• College search programs and online training for college applications 
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CRITERION B:  Curricular Paths 
KEY ISSUES: (p. 19) 
 
Extend development of community partnerships to give students more choices for job experiences through 
internships and job-shadowing. 
 
Continue to gather data on graduates in a way that would help staff adjust the curriculum to student needs. 
 
Gather and disaggregate current and future test data for meaningful program analysis and improvement. 

School to Career Opportunities  
Since the last visit, the school has revised its requirements for the College/Career Specialist 
position to include a pro-active post-graduate planning component. From the first meeting with 
students, the importance of individual student goals is emphasized. For independent study 
students, Tamiscal continues to provide school to career opportunities as individual interest 
sparks. The district’s School to Career liaison helps the independent study students find 
placement while the Team students are expected to generate their own placements under the 
guidance of the Team teachers. In 2005-06, ten independent study students and twenty-four 
Team students participated in some form of School-to-Career activity. During the first semester 
of this year, five independent study students have completed internships; one student 
performed a job shadow. The twenty-four Team students will all complete internships during 
the spring semester. 
 
The course offerings for our performing arts students have been revised so that instead of 
gaining credit through a generic Fine Arts Workshop course for the time they spend learning 
their performing arts skill, they now enroll in a course called Workplace Learning: Performing 
Arts, which is Tamiscal’s adaptation of an existing district course. We currently have eleven 
independent study students enrolled in the Performing Arts Workplace Learning course. In this 
course, the students must explore their chosen field and create a realistic plan for their 
transition from high school to the next phase of professional training.  
 
We also have four independent study students enrolled in the district’s regular Workplace 
Learning course that allows students to explore a career field that they are seriously considering 
continuing as a professional career.  
 
Senior Project and Workplace Learning electives through independent study and Team’s built-
in service learning and career internship components demonstrate Tamiscal’s commitment to 
provide meaningful school-to-career experiences for students. The internships provide students 
an opportunity to explore possible careers, learn job skills, develop confidence, and apply skills 
in solving problems in real world settings. These experiential programs are frequently used to 
keep the senior year challenging and engaging.  
 
While we have enhanced our ability to connect students with more opportunities for their 
school to career transition, the increased number of college bound students has resulted in a 
number of students who choose to enroll in upper level college prep courses and courses at 
the local community college. We now find that the College and Career Specialist’s duties 
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seem to be directed more toward helping students with their college goals than toward career 
goals. Even so, participation in off campus learning opportunities [workplace learning, work 
experience, service learning internships, and senior projects] has dramatically increased over 
the past six years. In 2005-2006,  24/24 TEAM students and 33/89 Independent Study 
students participated in some form of community work experience. 
 
 
CRITERION C: Powerful Teaching and Learning 
KEY ISSUES:  (p.21) 
 
Tamiscal needs to continue to develop their curricular paths and their career paths so that they are clearly evident 
in their program. 

School-Parent-Student Development of Individualized Learning Plan  
Since the last WASC visit, much progress has been made in helping students establish realistic 
goals for their post-graduate years. While graduation from high school is still a goal, guiding 
students into a pathway for a successful life as life long learners has been folded into the goal. 
Students are generally referred to Tamiscal by their counselor at the comprehensive high school 
for a variety of reasons. The referral includes a letter from the student expressing why he or she 
thinks that independent study will be a better fit than the current school. The Tamiscal 
principal and the counselor evaluate the student’s transcript, graduation progress, and 
assessments, including the CAHSEE and STAR/CST. The student and parent then attend a 
conference with the principal and the counselor to decide if Tamiscal is a good fit for the 
student. If so, the principal works with the student and family to create an individualized 4-year 
plan of courses leading to graduation and college and/or career preparation (Individual Student 
Learning Plan). Since the reasons students come to Tamiscal differ widely, the student’s goals 
are discussed and taken into consideration in developing a possible schedule that will 
accommodate the student’s unique needs (modeling jobs in the afternoons, ballet practice four 
days a week, community college music classes three times a week, etc.). The collaborative nature 
of the school/student/parent partnership is well-established at this first meeting. Because we 
have an individualized program that addresses individual needs, the student’s individual path is 
necessarily determined at the onset yet allowed to evolve as the student clarifies his goals.  
 
Updating the Plan: Course Selection for College and Career Preparation 
Every semester, the supervising teachers (who coordinate their students’ schedules) meet with 
each student and parent to develop and sign the independent study Master Agreement and the 
individual course agreements. Working with the math, science, and foreign language teachers, 
the core teachers advise students and parents about options for taking sequential courses, 
sometimes at the community college or other high schools if they are not offered at Tamiscal. 
The message to parents and students is to keep options open by taking a rigorous sequence of 
courses that will prepare the student for college and/or technical training. Sometimes the 
student intends to pursue a career in the performing arts or another field that has different 
entrance requirements for post-secondary training; the college/career specialist helps them to 
research the specific requirements. For students interested in attending specific music, drama, 
or art colleges, the teacher and counselor help the student select electives at the other high 
schools or college that will provide a sequential foundation. The Drama sequence is very 
popular with Tamiscal students, who participate in the program at their neighborhood 
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comprehensive high school, College of Marin, or a community-based program such as San 
Francisco’s ACT. There are also students who are concurrently enrolled in a rigorous training 
program in ballet or tennis and challenging college preparatory courses. 
 

Guidance and Counseling for Graduation and Post-Secondary Options  Tamiscal’s 
experienced, highly trained counseling team provides comprehensive guidance and counseling 
services based on the National Standards for School Counseling Programs. In 2003, the 
district’s counselors worked with a psychologist from the CDE to develop a mission statement 
and array of student support services in the academic, personal, social, and career domains. 
Tamiscal’s part-time academic counselor (who is also a licensed MFT), and part-time 
College/Career Specialist play a pivotal role in keeping students on track for graduation as well 
as supporting students and families in exploring and preparing for post-secondary options.  

Guidance for College and Technical Training (including first generation college 
applicants) 
At the beginning of the year, a group meeting prepares parents and seniors for the college 
application process. Since the majority of Tamiscal students are seniors and juniors, the 
counselors also provide senior chats and junior conferences. All of these involve individual 
meetings with the academic counselor, college career specialist, student and parent(s). While the 
junior year helps students identify possible career interests and appropriate colleges and/or 
training programs, the senior year focuses on the application process, financial aid, and 
transition issues. The college/career specialist also sends a letter home to 10th graders with 
information on how to access on-line career search inventories such as ExPand or Kuder, 
which will print a report with career clusters including post secondary schools that focus on the 
students’ desired areas. Students from all grades can meet with the counselor and college/career 
specialist, who are easily accessible to students and parents in adjoining offices in the Library. 
The Marin Education Fund also offers monthly workshops, week-long summer college 
experiences for first generation college applicants (with a mentor the following year), college 
tours, and scholarships.  

Support for Students in Transition 
Every student entering Tamiscal, regardless of grade level, experiences some transitional 
adjustment issues which arise when a student must budget his or her time to accommodate at 
least 20 hours per week of assignments. Independent study is often more challenging than 
students anticipate. For all Tamiscal students there is considerable support with time 
management and organizational skills. For the few 9th graders who come directly from middle 
school to Tamiscal, a higher than normal degree of maturity is required in order to stay on top 
of the weekly (homework) assignments. However, after the initial adjustment, most students 
become enthusiastic and engaged in their learning.  
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CRITERION D: Support for Student Personal and Academic Growth 
KEY ISSUES: (p. 25) 
 
Explore means for increasing parent involvement with the school and its activities. 
 
Strong Parent and Community Support   
The strong school-parent partnership is demonstrated by the close communication with the 
teachers, the parents, and the principal about individual student progress. Additional ways 
parents are informed and involved in school happenings include: Tamiscal Times articles, 
the Tamiscal Website, e-mails about upcoming community parent education evenings, 
district Parent to Parent support meetings, evening parent discussions on adolescent 
issues with Tamiscal’s Bay Area Counseling Resource (BACR) specialist, New 
Student/Parent Orientation, Fall Back-to-School Night, Parent Night “A Season of 
Sharing,” All School Barbeque, Spring Open House, and multiple opportunities for 
Tamiscal parents to volunteer. Some of the roles include: field trip driver, web master, 
School Site Council, landscaper, bookkeeper for the Tamiscal Fund, editor of the 
Tamiscal Times, representative on district committees, as well as helping out with fund 
raising and technology.  

Parents who are able to do so contribute to the Tamiscal Fund. Over the past five years, an 
average of approximately $10,000 per year has been donated to the Fund. The Tamiscal Fund 
provides additional instructional materials, technology, refreshments on test days, art materials, 
field trip support, recognition events, Tamiscope materials and printing costs, and some of the 
costs of the recent landscaping project. The Team program does their own active fundraising 
and grant writing. Over the past five years, Team has raised $177,000 ($35,400 per year) to pay 
for wilderness program expenses.  

Voters in the Tam District generously funded a bond issue in 2000,  and Tamiscal was the first 
school in the district to benefit. Original plans involved moving Tamiscal from an overcrowded 
facility shared with the district’s continuation school to the current site on Doherty Drive. The 
buildings were customized to accommodate Tamiscal’s needs, as well as those of Adult 
Education, which shares the facility in the evenings. 

The modernization bond did not provide for landscaping. After two years, attractive campus 
landscaping including a special garden with a panoramic view of Mt. Tamalpais is finally a 
reality, thanks to the generous contribution of time and expertise by a Tamiscal parent who 
runs a landscape design and construction business. To supplement funds contributed by 
parents over the past few years, she sought donations and discounts from local businesses to 
create the landscaping at half the real cost. Another determined parent who chairs the 
Landscaping Committee organized a campus Beautification Day with parent, student, and staff 
volunteers. The landscaping and garden, from hummingbirds to redwoods, provide a visual 
symbol of Tamiscal’s optimism and community partnerships.  
 
In December 2006, one of the parents invited all parents to her home for a “Season of Sharing” 
where almost $5000 was raised for the Tamiscal Fund. Each year, senior parents put on a 
Senior Dinner for the “senators” after the Mock Senate. This year, one parent provided the 
“senators” a lovely three-course dinner at her restaurant in Mill Valley.  
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Develop and implement a site technology plan to include hardware upkeep and consistent online access, and 
continue in-service components in order to fully integrate the use of technology for everyday educational experiences. 
 
Implementing Site Technology Plan to Support the Curriculum 
There is no doubt that the role of technology has greatly expanded throughout the school. In 
order to facilitate this expansion, one of the Tamiscal teachers now serves as the school’s 
Technology Coordinator. Her role includes serving on the district technology committee and 
the new student information system search committee; overseeing the running and maintenance 
of ARISS; and sharing the latest information on PowerSchool, PowerGrade, and PowerTeacher 
as such information pertains to Tamiscal. 
 
Technical site support is also available through a part-time educational technology specialist 
who reports to the district’s Technology Coordinator. District tech support has been increased 
from an “as needed if you can catch me” basis to ten hours each week. The specialist is also 
available through cell phone and email. A district policy involving “tickets” for specific requests 
for support has also been instituted. 
  
The Director of Technology has been working with Tamiscal to identify and solve problems 
adapting PowerSchool to the unique needs of independent study. He also provides training and 
hands-on assistance to the staff with both instructional and administrative needs.  
 
Other changes that have integrated technology for everyday education experiences include: 
 

• All teachers have computers at their desks to facilitate lessons and communication with 
parents and students;  

• A computer lab has been incorporated into the library; 
• Five laptops with wireless internet access through the district T1 line have been added 

for student, teacher, and administrator use; 
• All computers at Tamiscal now have internet access through the district T1 line;  
• A student server has been added to facilitate student and teacher access to student work; 
• A teacher server has been added to facilitate file sharing among staff. 

 
 
Further develop the plan for internships and job-shadowing with community businesses and the communication 
component among student, teacher, and career counselor. 
 
Progress in Developing Plan for Community Partnerships  
Since the WASC visit, we have a new College/Career Specialist who is here twenty hours per 
week. The College/Career specialist serves as a liaison for any students who may be interested 
in the local ROP classes, including TV Production, Electronics/Engineering, Culinary 
Occupations, Hospital /Health Care, Construction/Remodeling, Auto Technology and 
Cosmetology. She also works with a county School to Career liaison to publicize and even drive 
interested students to School to Career opportunities such as the Buck Institute for Age 
Research Job Shadow, School to Career Partnership Board Job Shadow, Grammy in the 
Schools Day in San Francisco, Youth Health Forums at three local hospitals, Fashion Show at 
the Academy of Art, and three College of Marin Career Days. Students and parents can read the 
school’s biweekly College/Career Newsletter on-line or printed with college application and test 
information, the schedule of college recruiters at the adjacent high school, and scholarship 
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opportunities. Posters around campus also remind students of upcoming events and deadlines. 
In order to facilitate more coherence in the Work Experience program, the College/Career 
Specialist also coordinates the program with the Supervising Teachers and oversees the 
students’ progress. 
 
The county School-to-Career Liaison visits the school weekly in order to work with teachers 
and the College/Career Specialist to arrange job-shadows and internships throughout the year. 
 
 
CRITERION E:  Assessment and Accountability 
KEY ISSUES:  (p. 27) 
 
Develop creative solutions or coping strategies for the concern of having “too many tests and not enough time” in 
the independent study school setting. Continue to analyze the possible duplication of testing efforts and develop 
viable solutions to deal with any problems which are verified. 
 
Revision of Test Administration  
The District has stopped using the Golden State Exam as a means of evaluating student performance in 
the science and math program. Additionally, the CAT-6 exams have been removed from the 
administration of the STAR battery of exams. The district recognizes the impact that state testing 
coupled with the district’s assessment measures has had on students; as a solution to the problem, it has 
folded the state measures into the district’s own outcome measurements for reading and math. As a 
result, the duplication of tests and the “overtesting” problem has at least been minimalized. 
 
SYNTHESIS OF SCHOOLWIDE AREAS OF STRENGTHS AND SCHOOLWIDE 
CRITICAL AREAS FOR FOLLOW-UP 
CRITICAL AREAS FOR FOLLOW-UP: (p. 29) 
 
1. Extend development of community partnerships to give students more choices for job experiences through 
internships and job shadowing. Further develop the plan for assisting students with career path planning through 
internships and job-shadowing with community businesses and strengthen the communication component among 
student, teacher, and career counselor.  
 
Summary of Progress in Developing Community Partnerships and Career Path 
Opportunities 

• Freshmen and Sophomores take the Kuder Search; results are sent to both the home 
and the school. Students have access to the website for the next four years.  

• The School-to-Career Liaison works with staff and students to arrange internships and 
job shadows related to their interests.  

• Ballet and Music students take Workplace Learning. This course allows them to pursue 
their career interests and to explore a variety of aspects related to their chosen career 
fields. 

• It should be noted that the demands that are placed on students to meet the college 
requirements have lessened their ability to find time to do internships. Work Experience 
is often selected because it allows them to earn money and credits at the same time. 
Between jobs, Tamiscal classes, and College of Marin classes, students find little time 
for Internships and job shadows. 

• Team has the most extensive arrangement for internships as the internship component 
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is a requirement in their program. 
• The Work Experience program has been redesigned. The course is provided by the 

Supervising Teacher but assignments and pay stubs are submitted to the College/Career 
Counselor for verification of the hours worked. Once the Counselor signs off on the 
work and hours, credits are reported to the Supervising Teacher.  

 
 
2. Continue to gather data on graduates in a way that would help staff adjust the curriculum to student needs. 
Gather and disaggregate current and future test data for meaningful program analysis. 
 
Summary of Graduate Data Analysis 

• The 4-year plan has increasingly provided information on students’ post graduate goals 
and has allowed curriculum adjustments to help students achieve their goals.  

• The most meaningful data is where students are going when they graduate. We now 
collect data on our graduates’ college acceptances and post-secondary plans. (See 
Appendix: College Acceptances and Senior Plans.) 

• At graduation time, students complete a Senior Survey. Results are sent to the District 
Office. 

• Subject A results and Placement test results provide data for students who attend the 
UC/CSU’s. 

• Students continue to communicate with teachers after graduation. This data is informal 
but helpful. 
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CHAPTER 4:  Self-Study Findings 
 
A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources 
 
A1.  To what  exten t  does the s choo l  have  a c learly  s tated vi s ion or purpose  based on i t s s tudent needs ,  

curren t educat ional re s earch,  and the be l i e f  that al l  s tudents  can achi eve high leve ls? 
 

To what  exten t  i s  the  schoo l ’s  purpose support ed by the  govern ing board and the  c en tral  
admini s t rat ion  and further de f ined by expec t ed s choo lwide  learn ing resu lt s  and the academic  
s tandards? 

 
The Tamiscal Mission 
In 1995, Tamiscal representatives joined a consortium of educators, parents, students, and community members to 
create Tam 21st Century, Preparing Today’s Students for Tomorrow’s World. This group established an instructional 
framework that states the values and philosophy underlying the vision of what all students are expected to know 
and be able to do upon graduation from the Tamalpais District. Included are 14 student learning outcomes (four of 
which are required for graduation) that define and guide the district’s instructional program in all content areas. The 
vision is supported by four pillars: (1) rigorous academic and high-skill instruction; (2) acquisition of skills such as 
creative thinking, problem solving, technology, and character traits such as honesty and integrity; (3) career planning 
and exploration and college counseling; and (4) experiences beyond the classroom, such as internships and other 
real world application opportunities.  
 
During the last WASC self-study in 2000, the staff, parents and students developed a school wide mission statement 
based on the student needs, current educational research, and the belief that all students could achieve high levels. 
This mission statement was then adopted by the school and approved by the local site council and the district 
governing board. This mission statement remained the guiding principle for the school from 2000-2005.  
 
In December 2005, the Tamiscal staff, with input from the parents and students on the School Site Council, 
updated the Mission Statement and School Vision to reflect changes that have occurred in the last six years: 
  
 Mission Statement: 

Tamiscal High School’s strong academic environment fosters collaborative learning and builds opportunities for 
meaningful student/teacher relationships. Through independent study and experiential learning, the staff provides 
an environment where students actively learn within the framework of the district’s courses of study and the State 
standards. 

 
 School Vision: 
 As life-long learners Tamiscal students: 

• assume personal responsibility for their learning and time management 
• think critically and independently 
• solve problems analytically 
• develop research abilities 
• present their ideas thoughtfully and clearly 
• develop a positive self-image and high level of integrity 
• link high school to post secondary opportunities through school to career experiences 

 
The current mission statement aligns with the school’s ESLR’s , the district goals and objectives, the state standards, 
and the federal guidelines. The mission statement is aligned with all board policies governing Tamiscal’s operation 
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and was approved by the board. The mission statement and school vision, along with the school wide goals, are 
reviewed by the Tamiscal Site Council and approved by the governing board every year.  
 
The Tamalpais District administration and board of trustees support Tamiscal staff and students in a variety of 
ways, including:  

• Board policies- independent study program, student discipline, attendance guidelines, etc.  
• School Funding- staff development, materials and equipment, student support programs, safety practices, 

instructional improvement, technology, library materials, teacher stipends for leadership positions 
(Leadership, Instructional Improvement, Technology), tuition costs for teachers to earn their CLAD and 
SDAIE credentials.  

• Instructional support- Design and review of district courses of study, Instructional Council, District 
Department Meetings, Staff Development Days, teacher compensation for curriculum development and 
revision, Instructional Design training for new teachers, etc. 

 
The Tam district developed student course graduation requirements and performance outcomes for all students 
graduating from the Tamalpais Union High School District. The district supports Tamiscal students in meeting 
these standards through a variety of ways, including supplemental instruction workshops offered throughout the 
year and a summer school program.  
 
The district office annually prepares a Student Performance Report which provides each school with student 
achievement data. This includes results from the following data: scores on the SAT, SATII, Advanced Placement 
Exams, Content Standards Tests, Basic Skills Proficiencies, CAHSEE; Subject A and CSU Placements; Graduation 
Rates; Student Grade Distribution and D&F Report; Student Outcomes; Suspensions and Expulsions; etc. (see 
Student Performance Report).  
 
There is a close relationship between the Tamiscal staff, the governing board, and the central administration. 
Because the district is small, the board members and district administrators frequently visit the site. They attend 
staff meetings, classrooms, Back to School Night, Mock Senate, student events, student activities, Open House, 
parent meetings, etc. The staff at Tamiscal feels supported by our board and that they operate in the best interest of 
our students.  
 
A2. To what  exten t  does the govern ing board have  po l i c i es  and by laws that  are  al i gned wi th the  schoo l ’s 

purpose  and support  the  achievement  o f  the expec ted s choo lwide learn ing resu l t s and academic  
s tandards  based on data-driven  ins t ruc t ional dec is ions for the s choo l? 

 
To what  exten t  does the govern ing board de legat e  implementat ion  o f  these  po l i ci e s to  the  pro fe s sional 
s taf f? 

 
To what  exten t  does the govern ing board regu larly  moni tor resu l ts  and approve  the  s ingle  s choo lwide 
ac t ion  pan and it s  re lat ionship to  the  Local Educat ional Associat ion (LEA) plan? 
       

Single School Plan 
The Tamalpais Union High School District Board governs the operation of the school under the guidelines stated in 
the board policies and bylaws for an independent study school. Implementation of these board policies is delegated 
to the professional staff at Tamiscal under the direction of the principal.  
 
Annually, the administration and Board of Trustees develop Objectives and Tasks with wide input from multiple 
stakeholders. This statement of the district’s vision and priorities, the district’s Local Education Agency Plan 
(LEAP), and WASC goals are all incorporated into Tamiscal’s 3-Year Instructional Improvement Plan (Single 
School Plan), which is updated annually by the entire staff and School Site Council, which includes certificated and 
classified staff, students, and parents. 
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The Tamalpais District is part of the Education Task Force (ETF) which is made up of representatives from all K-8 
feeder school districts and the district’s five high schools. Outcomes throughout the ETF network of schools are 
clearly defined, aligned, and measured at each grade level. The ESLR’s/Outcomes are supported by the district in 
numerous ways: 

• District wide workshops held throughout the school year for students who have not met the Outcomes; 
• Budgeted funds for Instructional Improvement, Materials and Expenditures, and General Instruction; 
• Teacher leader stipends for the Site Council, Instructional Improvement, Leadership, and Technology; 
• Staff development funds for national, state, and local workshops and conferences; 
• Staff development funds for teacher certification in SDIE, CLAD, and National Board Certification; 
• Budgeted funds for curriculum development; 
• Cognitive tutor software and training for staff. 
 

The district’s Instructional Council oversees the curriculum and instruction for all of the five high schools. This 
governing body is comprised of the assistant superintendent, the content area district facilitators, school principals, 
and board members. Instructional Council approves the district’s course offerings and the district’s courses of 
study. The courses of study are reviewed on a five year cycle and must include the California State Standards. All of 
the courses of study are available at each school, the district office, and posted on the district website.  
 
A3. To what  exten t  based on s tudent achi evement  data,  does  the  schoo l  l eadership and s taf f  make dec i sions 

and in i tiat e  ac ti vi t ie s  that  fo cus  on al l  s tudents achi eving the  expec t ed s choo lwide  learning resu l t s and 
academic  s tandards? 

 
To what  exten t  does the s choo l  l eadership and s taf f  annual ly  monitor and re f ine  the  single  schoo lwide  
ac t ion  plan based on analysi s  o f data to  ensure  ali gnment  wi th s tudent needs? 
 

Annual Student Performance Report 
The staff uses data to evaluate programs and update the Instructional Improvement Plan. In the Tamalpais District, 
an annual Student Performance Report is produced to detail student progress on multiple state and district 
assessments. This huge volume analyzes and disaggregates district and school data by gender, ethnicity, special 
education, English language proficiency, eligibility for free lunch, and other variables. Data are displayed in 
numerous tables and graphs with written analysis showing both results over the past five years and comparisons to 
the other district schools, the district average, the county, and the state. The disaggregated results by ethnicity at a 
small school such as Tamiscal are statistically insignificant.  
 
The Student Performance Report is an essential resource at Tamiscal; the Assistant Superintendent of Instruction 
helps the principal and teachers analyze assessment results to provide the big picture of how well students are 
learning and achieving content standards. The staff uses the Performance Report as well as the Healthy Kids and 
Perception Surveys to update the next year’s Instructional Improvement Plan with measurable objectives and a 
budget allocating staff and monetary resources. The Plan guides and sets goals to assure that all students reach high 
standards. 
 
Use of Data to Guide Change 
The following example illustrates how examination of data has led to a restructuring of school resources. It also 
illustrates how such changes are incorporated into the Instructional Improvement Plan. When the staff looked at 
the Student Performance Report two years ago, a consistent pattern over the prior few years showed that Tamiscal 
had scored above the district average on several reading and writing tests but below the district average on math 
assessments. Exacerbating the situation—there was an increase of 13% in Tamiscal’s student population because of 
a budget crisis. The challenge was how to provide students with more math and science teacher- contact time with 
shrinking resources. The whole staff worked together to develop a restructured schedule to provide small group 
classes in math and science for two hours a week in lieu of ½ hour individual appointments once a week. Another 
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change was adding a math study hall with tutorial support from a community volunteer two mornings per week for 
Team students. Also, on recommendation of the staff to School Site Council, a part-time instructional assistant 
proficient in math was hired using site instructional improvement funds. To evaluate the changes, the staff is 
reviewing student assessment data to see if scores on standardized tests, student course completion, and grades are 
showing improvement. Interventions such as these are reflected in the annual Instructional Improvement Plan and 
accompanying school site budget. 
 
Decision-making Process  
Through daily communication and frequent collaboration, each member of this small, cohesive staff works toward 
common goals with a student-centered focus. Additionally, Tamiscal High School has many opportunities for 
students, parents, and staff to make decisions and initiate activities that focus on helping all students achieve both 
the outcomes and the personal goals stated in the mission statement. Teacher and Classified Leader stipends are 
divided among staff members for specific extra leadership roles they take on. Parents are involved through School 
Site Council and through close involvement with the school via the accessibility of the principal and staff, meetings, 
conferences, e-mail, phone, and drop-in visits. Parents volunteer for various supportive positions and take an active 
role in activities and school events. Students have an important voice in most school matters. There are official 
channels such as School Site Council, Leadership, and student Trustee; however, the true voice comes from the 
confidence that, as one student said, “People really listen to you here. You’re not treated like cattle herded through 
hallways. You have an effect and influence on your own learning environment.”  
 
Communication of Assessment Results 
Tamiscal shares highlights of the data in the Student Performance Report at School Site Council and with the entire 
school community through articles in the Tamiscal Times and at meetings such as Back-to-School Night and Open 
House. The School Accountability Report Card, available on the district and school web sites, and a school profile 
are also used to communicate school information.  
 
Using Assessment Data to Improve Student Achievement  
The Student Performance Report is an annual compilation and analysis of multiple measures of student 
performance. The chapters look at trends over the past five years in participation rates as well as results. 
Assessments include: SAT I and SAT II; Advanced Placement; STAR, including CST and CAT 6; District 
proficiencies, including Direct Writing Assessment, Core Literacy Portfolio, and Computer Literacy; Completion of 
UC/CSU Requirements; graduation and drop-out rates; GPA and D/F Reports; suspensions and expulsions; 
district science, math, and foreign language assessments; physical fitness; CAHSEE;  and API/AYP. Examining the 
data provides the Tamiscal staff with a wealth of information on student and program performance and helps them 
continually update assignments, collaborate on interdisciplinary units, add supplementary materials, and provide 
useful links on the web site to help students attain or exceed grade level expectations. The math teachers also use 
the UC Diagnostic Testing Project for placement and evaluation.  
 
The Tamiscal community participates on the following district and site committees which analyze student 
performance data and facilitate the implementation of a school wide action plan designed to support all students in 
achieving the ESLR’s/Outcomes and academic standards:   
 
District Instructional Council: A district committee to oversee the curriculum and instruction for the district, 
including the courses of study. This committee analyzes the summarized data for the district and considers 
implementation of changes in the curriculum. Members include the following: Assistant Superintendent, school 
principals, content area district facilitators, and board members.  
 
District Department Meetings: All subject area teachers in the district meet by department four times a year to 
analyze and discuss student performance data, subject instruction, and other content area issues.  
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Instructional Improvement Committee: This Tamiscal committee meets twice a month to analyze school 
performance data and make decisions regarding the curriculum and instruction for the school. Members include 
teacher leaders and school principal.  
 
Curriculum Committees: All Tamiscal teachers meet by subject area twice a month to work on curriculum projects 
related to student performance indicators.  
 
Site Council: This Tamiscal committee meets once a month to discuss and make decisions on a variety of school 
issues, including the budget and the school wide action plan. The agenda and minutes are distributed to the staff 
and council members. The members of the committee include three parents, three students, three teachers, and the 
principal.  
 
Leadership class: This class of students meets weekly with a teacher leader to discuss school wide issues and 
activities. Included in their curriculum is data analysis of student perception data and student surveys so that they 
may work together to shape and promote the culture of the school.  
 
Staff meetings: The Tamiscal staff meets twice per month to discuss student performance, curriculum and 
instruction, the school budget, and other student related issues.  
 
Additionally, the structure of Tamiscal’s individual appointments with a supervising teacher allow the student and 
teacher to analyze the student’s individual progress toward meeting the all the goals and outcomes outlined in their 
Individual Learning Plan.  
 
A4. To what  exten t  does a qual i f i ed s taf f  fac i l itat e  achi evement  o f  the academic  s tandards  and the  

expec t ed s choo lwide  learn ing resu lt s  through a syst em o f  preparat ion , induct ion , and ongoing 
pro fe s s ional deve lopment? 

 
Teacher Selection Process and NCLB 
The Tamiscal staff must follow the employment policies adopted by the Tam District. The teacher selection process 
involves paper screening using specified criteria; a district interview panel including administrator(s), teachers, 
parents, and students; a sample lesson; and reference checks. One hundred per cent of the Tamiscal staff meets the 
“highly qualified” standards as defined by the No Child Left Behind legislation. The teachers have an average of 
nineteen years teaching experience. All teachers are certified in the subject areas that they teach and all are evaluated 
on a three-year cycle. The teacher evaluation process requires a professional development component.  
 
The paraprofessionals meet qualifications for their assignment. At Tamiscal, we employ a Supervised Independent 
Study (SIS) supervisor who performs varied tasks that support the instructional program. Such duties include 
tutoring students individually and in small groups, testing, assisting student with research and the use of computers, 
teaching study and time management skills, etc. Our current SIS supervisor has a teaching credential and is 
competent in math and science instruction. 
 
The Tam District offers teacher training and preparation to new teachers through the Beginning Teachers Support 
and Assessment (BTSA) program, new teacher workshops, and ongoing instructional support from teacher mentors 
throughout their first two years. A key component to their training is their participation in a one year Instructional 
Design program. Tenure is granted on the first day of the third year of successful teaching. 
 
Additionally, the district schedules six professional development days each year. These days are divided between 
district department meetings addressing department professional development needs and site based programs 
addressing site professional development needs. These needs are identified by a variety of means (Principals’ 
Cabinet, Instructional Council, Instructional Improvement Committee, Staff, etc.) and agreed upon by consensus of 
leaders.  
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At Tamiscal, the staff believes in modeling a community of life long learners for our students and we highly value 
opportunities for professional development. Throughout the year, teachers expand on their own professional skills 
and knowledge by attending workshops. 

 
A5.  To what  exten t  are  leadership and s taf f  invo lved in  ongoing research or data-based corre lat ed 

pro fe s s ional deve lopment  that  focuses  on ident i fi ed s tudent  learn ing needs? 
  
Selection and Evaluation of Professional Development Activities  
The selection of professional development is based on examination of student data and identification of 
performance gaps, the CTAP technology survey, and site program needs. Activities are evaluated by feedback 
forms, effects on student learning, and usefulness of the training back on site.  
There are three strands to the district’s staff development program: (1) school- focused, based on the school’s 
Instructional Improvement Plan; (2) district-wide department meetings, focused on collaboration and curriculum 
alignment to standards across the district; and (3) individual, based on identified needs/interests of individual staff 
members and their specific teaching assignments. 
 
Recent Staff Development Activities  
The entire Tamiscal staff works as a student-centered team, with each member contributing a number of valuable 
personal and professional skills. Employees collaborate in identifying their own growth areas and selecting 
appropriate staff development activities to enhance their performance. The math and science teachers have attended 
workshops to learn and bring into the classroom software such as TI 83 Graphing Calculator, Geometers 
Sketchpad, scientific probes, and Fathom, an application for statistical analysis that allows students to study 
relationships between different attributes. Three Tamiscal teachers have participated in summer training to teach AP 
courses in English Composition, English Literature, and U.S. History. Three teachers have gone through SDAIE or 
CLAD training. All certificated staff members have participated in rubric scoring training for the Core Literacy 
Portfolio and/or Math Performance Assessment. The Team teachers attend Wilderness First Responder trainings to 
be re-certified every two years. One of the Team Program teachers attends the Wilderness Risk Managers' 
Conference almost every year and is a member of the Wilderness Medical Society and the Association for 
Experiential Education. 
 
The counselor and college career specialist meet regularly with their colleagues and attend the UC/CSU 
conferences. Classified staff members have recently participated in workshops on Power School, Blue Bear 
textbook tracking software, and First Aid. The principal has attended workshops with the Northern California 
Association of Women Administrators; had trainings on Legal Requirements Discipline, 504/Special Ed, Law 
Enforcement Partnerships, Student Attendance Review Board; and has attended an Association of California 
School Administrators conference on Improving Instruction. Several staff members and the principal represent the 
school at the annual state conferences of the California Consortium for Independent Study. 
 
The Tam district provides sufficient time and resources for professional development. These activities are always 
aimed at improving student learning and developing engaging curriculum. The Tamiscal staff regularly participates 
in district wide staff development. These interactions with teachers throughout the district promote formal and 
informal interdisciplinary discussions. Other district wide staff development days are organized around district 
departments where current research is presented and educational goals are established.  
 
The Tamiscal staff meets twice per month to develop, refine, and share curriculum. At these meetings, expertise of 
the staff is utilized to design relevant and rigorous curriculum according to student progress and educational needs.  
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A6. To what  exten t  are  the  human, material ,  phys i cal ,  and f inanc ial  re sources su f f i c ien t and uti l ized 
e f f e c t i ve ly and appropriat e ly  in  ac cordance  wi th the  legal  in ten t o f  the  program(s)  to  support  students  
in  ac compli shing the academic  s tandards  and the  expec t ed s choo l wide  learning resu l t s? 

  
Allocation of Resources 
The allocation of all Tamiscal’s resources stem from analysis of data, observation of need, availability, and 
feasibility. One example of effective utilization of Tamiscal’s resources is Ariss. Ariss is the accomplishment of three 
Tamiscal teachers who worked with a software engineer (a former Team parent) to create an innovative software 
program specifically designed so independent study teachers could create individualized weekly assignment sheets, 
record attendance based on work completed each week, and keep track of how many hours of work have been 
completed in each course to assist with the granting of variable credits to individual students. Students take the 
assignment sheets with them to organize their time and remind themselves what they need to complete for every 
course each week. Students and parents can also check the Ariss assignments and progress online through a read-
only website. This program has become a major factor in supporting students in accomplishing the academic 
standards and ESLR’s.   
 
Physical Resource: New school facility   
With the passing of the school bond in 2001, Tamiscal moved its school site. The new school site has enhanced the 
staff’s ability to use the rest of the school’s resources much more effectively and appropriately. (See Chapters 1 and 
3 for full description of the changes.)  
One of the Tamiscal parents, who is a landscape designer, designed, built, and donated plants and labor for a 
wonderful new garden which is now used for student and staff enjoyment and study. The Tamiscal Fund financed 
the  remaining expenses. In 2006, a new bond was passed that will be used to improve the “curb” appeal” of the 
district schools. Tamiscal will be able to preserve the garden and improve landscaping on the rest of site, improve 
site drainage, and develop site accessibility. Safety and building systems will be improved through a new telephone 
communication system that will integrate with upgraded computer networks. Improved storage space is also 
included in the District Master Plan. 
 
Human Resources: Staffing for Tamiscal 
In the core subject area, the staffing seems in general to be sufficient. The most impacted area of the program is the 
math and science area. In order to meet the NCLB guidelines for teacher qualifications, Tamiscal’s staff includes a 
variety of single subject teachers. The single subject teachers teach in small groups to support students in 
accomplishing the academic standards and meeting the ESLR’s in their individual subject areas. 
 
Ratios Student/Teacher 
Supervising Teachers:  26/1  
Office Staff/Clerical:  27/1  
Paraprofessional: 55:1 
 
Ratios Number of  Group Classes/Teacher1 
Math & Science: 11/1 
Foreign Language  3/1 
 
Material Resources 

                                            
1 Please note that the single subject teachers have many different group classes. Ratios of student to teacher do not 
reflect the true impact on their teaching assignment. Instead of showing teacher ratios for these single-subject 
teachers, the ratios are Group Classes to Teacher.  
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Tamiscal’s textbooks and technology resources are sufficient. The district’s Curriculum Cycle establishes the cycle 
for district review of courses and selection of new textbooks. Once the district has selected a new textbook, it 
provides each school with sufficient copies of the textbook for the students enrolled in the course. 
 
In addition to the district approved textbooks, Tamiscal has sufficient enrichment resources. Requests for 
supplemental instructional material is submitted to the Instructional Improvement Committee, which meets 
biweekly; once a request is approved the requisition for the material is given to the school secretary to place the 
order.  
 
Financial Resources 
The school’s financial resources are sufficient and utilized effectively to support student learning. The District 
clearly states its support for Independent Study as “an optional alternative to classroom instruction consistent with 
the district’s course of study.” The board policies and support are spelled out out in BP 6158. This support is 
additionally evidenced in the district budget. Tamiscal receives its proportional share of the district’s funds and 
services for staff development, art and science supplies, library materials and personnel costs.  
 
Tamiscal’s share of the TUHSD per pupil budget allocation for this year is $81,786.00. This includes $17,611.00 for 
Department Materials and Expenditures, $9,620.00 for Instructional Improvement Funds, and 45,393.00 for 
General Instruction (Certificated Teacher Hourly Pay). The carryover funds from the previous years provide further 
evidence that these funds are sufficient. For example, this school year’s total budget included 20,000.00 in carryover 
from the 2005-06 school year.  
 
Other funding sources include categorical state grants and the Tamiscal Fund, a non-profit foundation for 
supporting instruction. This 2006-2007 school year, the district provided Tamiscal with funds from the following 
state grants:  Supplemental School Counseling Program, Arts and Music Block Grant, Art, Music, and PE Supplies 
and Equipment, Discretionary Block Grant- School Site, and Instructional Materials, Library Materials and Ed 
Tech. In the past five years, the Tamiscal Fund has supported instruction by funding additional technology, library 
books, student activities, facilities, instructional materials and resources, etc. The Tamiscal Fund has raised an 
average of $10,000 per year over the past five years. 
 
The Site Council must approve three categories of funds. The per pupil allocation budget, including the Materials 
and Equipment allocation, is approved every fall by the Site Council. All Tamiscal Fund expenses and the spending 
of State Grants must also be approved by the Site Council.  

 
A. Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources: Strength and 

Growth Needs 
 

 Strengths:  
• Supportive district with well-defined and streamlined vision of school’s purpose 
• Small community that facilitates ease in decision making process 
• New facility -  bonds (2001 and  2006)  
• ARISS  
• Advanced technology 
• Highly qualified staff who take advantage of Staff Development opportunities 
• Staff commitment to student success 
• Personalization and Individual Education Pans 
• Staff participation in leadership positions 
• Clear vision – recently revised with shared decision making by all stakeholders 
• Material and financial resources 
• Flexibility in student schedules 

 



 

CHAPTER  4: SELF-STUDY FINDINGS  85 

 
 
 Areas of Growth: 

• Use financial resources to expand on technology that supports student learning 
• Use staff development funds to expand on staff’s skill in using new technology to support student learning 
• Revisit mission statement annually to be sure that it still reflects student needs 
• Expand use of technology to support communication between administration, staff, parents, and students 

 
 
Evidence 
Mission Statement 2001-2005 
Fourteen Learning Outcomes 
Graduation Course Requirements 
Four Year Plan 
Student Performance Report 
BP 6158 -Board Policies and Bylaws relating to Tamiscal 
Leap Plan 
Board of Trustees’ Objectives and Tasks 
District website with links to ETF 
Student Performance Report (2005-2006) 
Minutes for Instructional Council, Site Council, Instructional Improvement Committee, District Department Meetings.  
Teacher contract with markings indicating Teacher evaluation, requirements for professional development 
District Curriculum Cycle 
Current Curriculum Cycle(2006-2007) 
Map of Tamiscal (Birds’ Eye View) 
Modern Times Tamiscal newsletter 
Tamiscal budget: 

Block grants 
Fund 40 
Staff Development funds  
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B:   Standards-based Student Learning: Curriculum 
 
B1. To what  exten t  do al l  students  part i c ipate  in  a rigorous ,  re levant ,  and coheren t  s tandards-based 

curri cu lum that  support s  the  achi evement o f  the  academic  s tandards  and the  expec t ed s choo lwide  
learn ing resu lt s? [Through s tandards-based learn ing ( i . e . ,  what  i s taught  and how it  is  taught) ,  the 
expec t ed s choo lwide  learn ing resu lt s  are  ac compli shed. 

 
Answer:  All Tamiscal  s tudents part i c ipate  in a ri gorous  curri cu lum that  i s  speci f i cal ly  
des i gned to  he lp them achi eve the  ESLR’s required for graduat ion in  the  Tamalpai s  
Union High School  Dis t ric t .  The s choo l ’s personal approach al lows t eachers  to  iden ti fy  
each s tudent ’s  current  leve l  o f achi evement  and then to  gu ide  the  s tudents toward the i r 
suc ce s s fu l achi evement  o f  the  standards  and ESLR’s .   

 
Rigorous and Relevant Curriculum 
All students at Tamiscal High School participate in a rigorous, standards-based curriculum. As an alternative 
school, Tamiscal High School is eligible for the Alternative School Accountability Model (ASAM); however, 
Tamiscal opted for the more rigorous API standard of measuring academic performance. This decision has 
been validated by the fact that the growth API scores for the past three years have exceeded or approached 
the target of 800. Our statewide rank has consistently been 9 or 10 since the origination of the API system.  
 
Tamalpais Union High School District’s Courses of Study drive the individual course instruction. The 
District’s Courses of Study are in turn guided by the state standards. Textbooks and support material used in 
the curriculum are District approved and align with the district, state, and national standards. All teachers 
meet the NCLB guidelines for teaching within their subject areas. 
 
Tamiscal uses the same student learning outcomes (ESLRs) as the rest of the District. The District has 
fourteen outcomes, four of which-- Outcomes 1, 2, 3, and 5--are required for graduation. The four are 
assessed using multiple state and district measures. Outcome 1 (Writing and Speaking) is measured by the 
Core Literacy Portfolio and the Direct Writing Assessment; Outcome 2 (Reading) is measured by the Core 
Literacy Portfolio and a score of “proficient” or “advanced” on the CST English/Language Arts test; 
Outcome 3 (Technology) is measured by a five-part district exam; Outcome 5 (Mathematics) is measured by 
either a passing score on the mathematics section of the CHSEE or a score of  350 or above on any CST 
math test. All fourteen outcomes are folded into the courses of study and course expectations and 
assessment. The skills needed to meet these outcomes are infused into the school curriculum.  
 
Independent study students learn independently which requires them to spend much time in investigation, 
preparing to share with the teacher what they have learned since the last meeting. The progress they make is 
then evaluated based on the ESLR’s and the teacher’s observation of their thinking skills, problem solving 
abilities, and ability to communicate or to present what they have learned.  
 
Integration among disciplines is inherent in the independent study model. For example, English and Social 
Studies curriculum are naturally integrated at all grade levels. Courses students take as electives often allow 
students to make connections to prior learning. Bi-monthly meetings among core teachers to plan curriculum 
allow teachers to plan ways to develop learning across the curriculum. Often, summer curriculum work by 
teachers enriches the variety of material offered to students. 
 
Our mathematics and science curriculum is shared with students in small groups, focusing on strengthening 
each student’s individual skills in each of the standards-based strands. As each student’s skills in each strand 
strengthens, progress towards passing the variety of state and district and college placement tests advances. 
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Speaking standards are embedded into the curriculum at all grade levels in spite of the independent 
methodology of the curriculum deliverance. Emphasis is on developing speaking skills beyond the minimum 
level of achievement reflected in the Core Literacy Portfolio. Development of student skills is vertically 
aligned beginning in Freshman year when students present their Social Issues portfolio to other freshmen as 
the final for the course and continued through Senior year with Government students participating at the end 
of the semester in a Mock Senate. In the Team program, students develop to a more advanced level of 
speaking skills attained while meeting Outcomes 1 and 2. Team students are assessed at the end of the fall 
community service phase and the spring career internship phase by a formal, twenty-minute oral presentation 
supported by electronic media visual aid. 
 
There are many ways in which students demonstrate the relevancy of the curriculum. The project-based 
approach frequently allows students to design applications of the curriculum to their specific interests so that 
they realize the relevancy on their own. The mock scenarios used to prepare the students for their trips 
integrate the classroom lessons with relevant application. Additionally, students who attend Tamiscal in order 
to pursue career opportunities in--for example, ballet, music, acting—find material that meets the demands of 
the district’s courses of study and yet apply their learning to their specific field. The Team Program’s 
Wilderness Medicine stands out as a model of integrating relevancy into the curriculum. The need for a basic 
understanding of first aid and survival is obvious for a group of students who will be spending a great deal of 
time on wilderness trips. 
 
B2. To what  exten t  do al l  students  have  ac c e ss  to the s choo l ’s  en ti re  program and ass i s tance with a 

personal learn ing plan to  prepare  them for the pursu i t  o f  thei r academic ,  personal and s choo l- to -career 
goals? 
 
 Answer:  The s choo l ’s personal approach to  s tudent  learn ing provides  s tudents with ac c es s  to  many 
personne l  who fac i l itat e  a meaningfu l  plan for the appropriat e  courses  and opportuni ti e s  to  reach the i r 
goals .  

 
Personal Approach to Learning 
At the beginning of each semester, the supervising teacher meets with the student and his parent and reviews the 
student’s academic, personal and school-to-career goals. This allows students to begin thinking about their post-
secondary and career plans. The student’s schedule for the semester is determined at this meeting. Teachers can 
then be sure that the assignments given align with the student goals. In the fall of each year, the Academic 
Counselor and the College/Career Specialist meet with each senior and parent to review post-secondary plans and 
status. Additionally, in the spring of each year, the Academic Counselor and the College/Career Specialist meet with 
juniors and junior parents to discuss post-secondary plans. The counselors share the information from these 
meetings so that the Supervising Teachers is kept in the loop. 
 
The independent study students have access to all courses offered within the school, once they have included the 
grade-level required courses in their core schedule. If a student is interested in a course, the teacher may include that 
course in the student’s schedule at any time. Additionally, students may take any courses offered at other district 
schools as well as at College of Marin.  
 
An additional opportunity the school provides for students is the connection with the county’s School to Career 
Liaison who arranges internships and job shadows for interested students. The Liaison visits the campus weekly and 
makes individual arrangements for students based on their career interests.  
 
The flexibility allowed Tamiscal students to attend College of Marin classes and to take classes at the district’s three 
comprehensive high schools has become increasingly important as more students pursue an education that leads to 
a 4- year college. The mathematics curriculum, for example, exemplifies this need by the increased number of 
students requiring Advanced Algebra, Statistics, and Pre-calculus in order to reach their goals. Tamiscal’s Science 
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program has also expanded to include three classes of Physiology; this course was added to facilitate the increased 
college-bound population. 
 
Additionally, by taking courses at College of Marin, the students are able to have an early start on preparing for their 
AA degree and technical careers. The scheduling of independent study meetings provides many of the performing 
arts students the opportunity to hone their skills at an age that will allow them to succeed in their field yet will also 
allow them to meet graduation requirements and to meet the requirements for a four-year college if they so desire. 
 
B3. To what  exten t  are  students  able  to mee t  al l  the  requirements o f  graduat ion upon comple t ion  o f the 

high s choo l  program? 
 

Answer:  The individual izat ion  o f  the  Tamiscal  curri cu lum enables  the s tudents  to suc c e ed in  mee t ing 
al l  the  requirements  o f  graduat ion upon comple t ion  o f  the  high s choo l  program.   

 
Meeting Graduation Requirements 
Supervising teachers are sensitive to each student’s learning style. Student and teacher evaluate various ways of 
designing assignments that will allow the student to achieve the ESLR’s and to prepare for their personal goals. 
 
All students are continually monitored for their progress toward meeting the district graduation requirements. 
Additionally, student appointments include dialog about their post-secondary plans. Students are guided throughout 
their years at Tamiscal to consider their goals and to connect them, through the county’s School-to-Career liaison, 
with the appropriate community resources.  
 
Students are required to be enrolled in math and science courses until they meet the  high school graduation 
requirement for that individual subject area.  
 
Junior and Senior students who have not yet met their outcomes are required to attend the District workshops for 
the appropriate outcome.  
 
Supervising teachers, because they meet one-on-one with their students and have immediate access to all data 
concerning the students, are able the support the student in achieving the outcomes. The format of the independent 
study student meetings with teachers also provides useful insight into each student’s academic needs, as well as the 
opportunity to provide individualized support in developing each student’s skills.  
Frequent communication among the staff also provides the teachers with ideas for reaching all students. 
 
B. Standards-based Student Learning: Curriculum: Strength and Growth Needs 

 
 Strengths: 

• Course rigor and high standards 
• Course of study curriculum cycle 
• Team program experiential learning 
• Advanced Placement course offerings 
• Individualization of student core curriculum 
• Small sizes of group classes 
• Small size of school 
• Experience of teaching staff 
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Areas of Growth:  
• Annual review of course offerings to align with an increasing number of  college-bound population’s curriculum needs  
• Maintaining individualized approach to curriculum while limiting the number of courses offered by each teacher 
• Vertical integration of Social Studies skills to foster higher level thinking  
• Revisiting timing of course units presentation to align with end-of-year assessments in order to avoid students being 

tested on material that has not yet been covered 
• Articulate with the district portfolio facilitator to develop a process that ensures that portfolios for new students —both 

independent study and Team—who have not yet met the core literacy portfolio outcome are sent to Tamiscal no later 
than the first day of the semester. 

 
 
Evidence 
Chapter 1, School Profile 
Printout of API Scores through 2005-6 
Courses of Study 
Approved textbook list 
District textbook approval process 
Instructional Council 
Teacher Profiles 
List of District Outcomes 
Core Literacy Portfolio 
Direct Writing Assessments 
Computer Exam handout 
Mathematics Diagnostic Testing Project Exams 
Student Work Samples: 
Mock Senate packets, photos, videos, scoring guide 
PowerPoints and photos 
U. S. History/American Lit syllabus 
PowerPoints of Speaking Presentations  
Team curriculum 
Videos of Team “Moulage” exercises 
Culminating Papers for Workplace Learning 
Artist Studies for Art Courses as well as for World History 
Poverty Project assignment and work samples 
Speaking Skills Rubric 
Four-Year Plan 
Junior Night in the fall 
Senior Chat format 
Data on internships, job shadows, community service placements or 
Workplace Learning curriculum 
Access to Learning Styles Assessment on Student Server: 
(\\10.80.1.73\tamistu\Learning Styles\Learning Styles folder) 
Charts: 
Graduate plans 
Increased enrollment in math and science courses 
CHSEE results 
Star Test Data 
Graduation Data 
Senior Survey results 
Master Agreement 
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C:  Standards-based Student Learning: Instruction                                        
 
C1. To what  exten t  are  al l  s tudents  invo lved in  chal lenging learn ing experi ences to  achieve  the  academic  

s tandards  and the  expec t ed s choo l-wide  learn ing resu l t s? 
    

Challenging Learning Experiences 
The students at Tamiscal High School have access to challenging and rigorous classes not only through the 
independent study mode of instruction provided at Tamiscal but also through the district’s open enrollment policy 
for AP and honor classes and through access to College of Marin classes.  
 
At the beginning of every semester, each student and their parent meets with the core subject teacher to monitor 
the student’s graduation progress, revise the four-year plan, and design the new semester schedule. A Master 
Agreement is produced on Ariss—Attendance Reporting for Independent Study Schools. This Master Agreement 
along with the individual course agreements—developed from the district courses of study and state standards—are 
reviewed and signed. Throughout the semester, this same program will be generating an assignment sheet on which 
the teacher will enter individualized instructions each week to guide and monitor student learning. This form 
facilitates differentiated instruction for the individual students and group classes. Students can easily access Ariss 
assignments online. This differentiated instruction varies depending upon student’s learning style; some of these 
individualized instructions include completing innovative projects, navigating challenging assignments using 
technology (Power Point, Geometers’ Sketchpad, Fathom, Excel, and Cognitive Tutor), participating in field trips to 
the Federal Reserve Bank, local museums, and local beaches, volunteering at French School and Marin General, 
tutoring at a local Kindergarten, and conquering lessons in the wilderness.  
 
As students decide to attend four-year universities, there is increased enrollment in our higher-level math courses. In 
2002-03, Tamiscal’s math program changed from one-half hour of individualized instruction to two one-hour 
group-based instruction periods per week. Tamiscal has thus been able to accommodate the increased demand in 
higher-level math at our school. Comparing the period 2002 to 2005, enrollment in lower level math classes has 
decreased, while enrollment in advanced math has dramatically increased. (There has been a 40% decrease in 
student numbers in Algebra I, a 38% decrease in geometry, and a 171% increase in Intermediate and Advanced 
Algebra, and 100% increase in PreCalculus and Statistics.) For the past four years, a professional tutor has donated 
his expertise to help students of all math levels. Twice a week, he meets with Team and independent study students 
who request extra math instruction.  
 
Additionally, in the Team Program, starting in the 2002-03 school year, responsibility for math instruction was 
transferred from part-time instructors to the full-time Tamiscal math instructors, providing the students with more 
informed and consistent learning experiences. In the 2004-05 school year, two one-hour math tutorial periods per 
week were added, now giving Team students one hour of math instruction four times each week. 
     
AP classes are now offered in English Language and Composition and in English Literature, as well as in U.S. 
History, relieving students of the complications inherent in concurrent enrollment in one or more of the 
comprehensive high schools. In 2005-2006, ten students were enrolled in AP Composition, five in AP Literature, 
and one in AP U.S. History. 
     
In 2005-2006, Physiology was successfully piloted, and three full sections are being offered this year. Our upgraded 
lab makes it possible for Tamiscal students to take a second lab science course on their own campus.  
 
There has been a marked increase in the number of Tamiscal seniors who are accepted to four-year colleges. The 
percent of seniors meeting the UC/CSU eligibility requirements increased from 36% in 2001 to 58% in 2005. 
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C2.  To what  exten t  do al l  teachers  use  a vari e ty  o f s t rat egi e s  and resources ,  in c luding t e chnology  and 

experi ences beyond the  textbook and the  c lassroom, that  ac t i ve ly  engage  s tudents ,  emphas ize  higher 
order thinking ski l l s ,  and he lp them succ eed at  high leve ls? 

 
Variety of Teaching Strategies 
In the independent study mode of instruction, teachers at Tamiscal function as coaches, identifying the student’s 
learning style and then adapting instruction to address that mode. Integration of courses of study, allowing students 
to make connections across the curriculum, is inherent in the independent study mode. At District Department 
meetings, teachers receive training on different strategies for improving student learning and engaging students in 
activities. In each of the disciplines, the teachers analyze student work on assessments and on assignments to 
improve instructions by sharing different modes of delivery. Discussions on student performance on topics such as 
the district computer literacy exams, literacy portfolios, or applications of graphics calculator inspire new teaching 
strategies challenging the independent study teacher to match the appropriate instruction with each student’s 
learning needs.  
 
In independent study, one hour one-on-one core instruction is enhanced by additional instruction in math, science, 
Spanish, and computers, as well as through distance learning and other current instructional tools that modern 
technology affords our students. 
 
In math, a second weekly meeting has been added. This enhances the instruction provided during the first meeting 
by allowing greater access to instructional software programs and graphic applications, as well as a variety of 
enrichment and support activities to increase skills along with specific assignments addressing skills required for 
district and state assessments.  
 
The Team program emphasizes experiential learning, public speaking (an element present in every academic 
discipline) and multi-media presentation in the process of covering the District junior year curriculum. Forty-one 
percent of the instructional days are spent off campus. Classroom instruction is supported by off-campus activities 
that include extended wilderness expeditions, local day hikes, ropes course participation and leadership, group and 
individual community service, career internships, and cultural activities. 
 
All students—including those on IEPs and 504 Plans--are involved in challenging learning experiences. The 
independent mode of learning provides the teacher with the opportunity to adjust the assignments to help all 
students achieve the district and state standards. For example, all students are guided to a successful experience with 
Mock Senate, Core Literacy Portfolio, Direct Writing Assessments, etc. 
Additionally, all teachers assess student learning through a variety of means: oral evaluation, tests, quizzes, projects, 
demonstrations, oral reports, panel discussions, laboratory experiments, graphic calculator investigations, and 
simulations.  

 
C. Standards-based Student Learning: Instruction: Strength and Growth Needs 

 
 Strengths:  

• The individualized core appointment, utilizing a variety of instructional strategies, is an effective focus for the independent 
study student 

• Group classes in math, science, Spanish, and other areas have also proven to be an effective mode of instruction and 
provide an authentic way for students to support each other. 

• Overall instruction time for each student  has increased from approximately 1-2 hours per week to 4-5 hours per week 
• Tamiscal offers a broad range of courses, from basic high school requirements to AP courses 
• Ariss software allows teachers to communicate clearly with students, parents, and administration 
• Improved alignment of teacher expertise with courses taught.  Teachers are “highly qualified in the areas they teach. 
• Team is  a true alternative program, based on experiential learning 
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 Areas of Growth: (prioritized, bulleted brief descriptions) 

• Explore sorting core teachers schedule by grade level for more effective delivery of instruction, to create study groups and 
seminars, and to better align each teachers course load with her interest and expertise 

• Develop trained substitutes so that staff may take advantage of staff development opportunities, and student learning 
may proceed when staff members are ill or away 

• Explore using instructional software, e.g. Plato, Cognitive Tutor, to support alternative learning styles 
• Upgrade technology in computer lab to support current online and software applications; soundcard upgrade 
• Revise course agreements and update Tamiscal website to reflect standards 
 

 
Evidence 
Focus Group Notes 
C-Beds 
Perception Survey 
Learning style analysis on student server 
TUHSD Student Performance Report 
Ariss  
Portfolio 
District Writes 
Teachers Credentials 
  Special Ed 
  SDAIE 
  Reading  
  CLAD 
List of college acceptances 
Annenberg 
Moodle 
Moulage 
Xlandia 
Mock Senate 
Artist Studies 
Fathom 
Geometers’s Sketchpad 
Sandy Beach monitoring 
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D. Standards-based Student Learning: Assessment and Accountability 

 
D1. To what  exten t  does the s choo l  uses  a pro fe s sionally  ac c eptable  assessment process to  co l l e c t , 

di saggregat e ,  analyze  and report  s tudent  performance  data to  the  parents and other shareholders  o f  the  
communi ty? 

  
Assessment as a Guiding Force 
Assessment guides the teaching process at Tamiscal High School; the community views this process as the guiding 
force for developing curriculum and differentiated instruction. Together with the district office, Tamiscal collects 
data from a variety of sources including:  STAR/CST, CAHSEE, TUHSD Literacy Portfolio and 9th grade Direct 
Write, SAT, SAT II, PSAT, ACT, report cards, college acceptance and ranking data, Advanced Placement scores, 
Healthy Kids Survey, Perception Survey, TUHSD Perception Survey, TUHSD Curriculum Outcomes, community 
feedback from internships, etc. This data is recorded in a Student Performance Report generated for every school 
year. All district departments have graduation and course outcomes that must be met by all students. Tamiscal’s 
Team Program assesses students with performance exams to meet the course outcomes for Wilderness Medicine.  
 
Tamiscal staff disaggregates the above-mentioned data to evaluate student performance and to identify appropriate 
strategies and activities to improve instruction. The counselor evaluates data to identify students who are not 
experiencing success, and meets with them as a first step to design a strategy for improving their performance. In 
compliance with state guidelines for independent study high schools, we hold evaluation conferences when a 
student has missed three appointments and/or three assignments. The principal, teachers, counselor, student and 
parent meet to assess student performance, identify problem areas and develop an intervention plan.  
 
At the student’s intake interview, the principal and counselor meet with the student and parents to assess the 
student’s suitability for success in an independent study program. Each semester at intake meetings, teachers meet 
with students and parents to develop their learning plan for the year.  
 
To evaluate progress towards graduation and towards meeting the UC/CSU a-g requirements, students and parents 
meet with the counselor and the college and career specialist during Junior Conferences and Senior Chats.  
 
Tamiscal grade reports are sent out three times per semester. Since teachers manage student learning on an 
individual basis they communicate regularly with both students and parents. Ariss, our site-specific attendance 
program, allows teachers to email weekly assignment sheets with comments to parents. Students and parents can 
also access Ariss online. Tamiscal’s grade reports are unique in that they reflect cumulative credits earned for each 
subject by reporting periods. Parents are made aware of student performance and progress toward course 
completion. Local newspapers report STAR/CST, CAHSEE and API scores. The school district also mails home 
standardized test results and results from district outcomes.  
 
D2. To what  exten t  do t eachers  employ a vari e ty  o f asses sment  st rat egi e s  to  evaluate  student  learn ing? 
 
 To what  exten t  do s tudents and t eachers  use these f indings to  modi fy  the  t eaching/learn ing process for 

the  enhancement  o f  the  educat ional progress  o f  every  s tudent? 
 

Assessment Strategies to Evaluate Student Learning 
All teachers assess learning through a variety of means: oral evaluation, tests, quizzes, on line assessments, projects, 
demonstrations, oral reports, panel discussions, experimental results, graphic calculator investigations, and 
simulations.  

 
Tamiscal students take a variety of state, district and school assessments. The district office compiles the results in 
the “Tamalpais District Student Performance Report,” an annual publication that provides Tam Board Members, 
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Tamiscal staff, and the community with a comprehensive picture of how Tamiscal students perform on numerous 
measures of academic achievement. This document includes over fifteen different measures, including SAT, AP, 
CAHSEE, STAR/CST, UC/CSU requirements, graduation rates, GPA, discipline statistics, outcome indicators. 
 
The Instructional Council at the district level is composed of district department facilitators, administrators, and 
staff coordinators from each site. This group analyzes data from STAR and CAHSEE. This information is shared 
with the district’s sites. Tamiscal teachers analyze student performance on these measures and adjust curriculum to 
improve student success. As a result of these analyses, math instruction was changed from individual appointments 
to small class instruction with two weekly meetings.  
  
Core subject teachers meet twice monthly to develop curriculum, to share resources and findings. Tamiscal teachers 
attend district department meetings and discuss results of district and state assessments looking for variation in 
performance for units of study. Core subjects teachers collaborate on designing curriculum and assessments. 
Teachers often design cross-curricular units to enhance student learning. Teachers design a variety of assessments to 
evaluate student learning in their specific courses.  
 
Teachers attend district organized Instructional Design Workshops during their second year in the district. 
Instructional Design is an approach to curriculum planning that emphasizes the need for teachers to assess students’ 
prior knowledge and skills. Tamiscal teachers are able to identify deficient prerequisite skills in students during one 
on one or small group instruction. Remediation is individualized so that each student is able to meet course 
outcomes. 
 
The Educational Task Force (ETF), a cross district community organization, works to improve curriculum, 
assessments and professional development at all levels. More specifically to the Tamalpais District and to Tamiscal, 
the ETF analyzes district data such as the Core Literacy Portfolio and Direct Write.  
 
Tamiscal High offers three AP courses: AP English Language Composition, AP English Literature, and AP US 
History. Some of our students who are concurrently enrolled at the comprehensive high schools take other AP 
courses available there. Scores are distributed to teachers and administrators to reflect and modify curriculum for 
the next year. 
 
Evaluation Conferences are held for students who fall behind or who show a pattern of missing assignments and 
missing appointments/classes. Parents, students, Principal, Counselor, Teacher(s), meet to identify the obstacles to 
success. The group problem solves and develops an action plan for the student that may include assignment to 
Supervised Independent Study, tutoring, counseling, or referral to testing. Students are expected to make their best 
effort to implement this plan and occasionally students are put on a contract. Students whose performance does not 
improve after these interventions are recommended for a transfer to a more structured learning environment such 
as continuation school or a return to their comprehensive high school. 
 
D3. To what  exten t  does the s choo l  with the  support  o f  the  di st r i c t and community  have  an assessment  and 

moni toring syst em to de t ermine s tudent progress  toward achi evement  o f  the  academic  s tandards  and the  
expec t ed s choo lwide  learn ing resu lt s?  

  
Monitoring Student Progress 
Tamiscal High School uses a variety of methods to assess students at all levels, including national, state, district, site 
and classroom. Most students take and perform well on SATs, or ACTs, SAT IIs, and PSATs. Some students also 
elect to take the AP exams. Instructors of AP classes use test data to improve and design classroom content and 
strategies. Community members use this information to track progress of their students and to make informed 
decisions about which universities their children would be qualified to attend. The community also uses test data as 
a measure of the school’s academic program. 
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On the state level, Tamiscal administers the California State High School Exit exam and the STAR/CST. 
Historically, Tamiscal students have passed the CAHSEE, and have performed well on the STAR/CST exams. 
Students meet the district math outcome by achieving one of the following: 

• Earning a score of 698 or better on any grade level (9-11) of the STAR standardized Total Mathematics 
subtest; 

• Earning a scale score of 707 or better on any grade level (9-11) of the (STAR) CAT-6 Mathematics subtest; 
• Earning a passing score on the MET8 Mathematics Test, Secondary Level 1, 2, or 3; 
• Passing the CAHSEE with a score of 350.  

 
Students are encouraged to begin meeting district outcomes, which are graduation requirements, in the freshman 
year with the Direct Writing Assessment and the Five Technology Tests. Sophomores submit Core Literacy 
Portfolios which represents work across the curriculum demonstrating proficiency in reading, writing and speaking. 
The portfolio is assessed by a district-wide interdisciplinary team of teachers and administrators who are trained in 
holistic scoring. If students did not earn a passing score, they are given concrete suggestions for ways to revise their 
portfolio and improve their score; this may include attending the summer portfolio workshop.  
 
The data collected from these district-wide assessments is analyzed annually by ETF to evaluate student 
performance and to identify appropriate strategies and activities to improve instruction. A data report is made to the 
Board and to administrators and department chairs during Instructional Council.  
 
The “Tam District Student Performance Report,” an annual publication organized by the district, provides Tam 
Board members, the Tamiscal staff and the community with a comprehensive picture of how Tamiscal students are 
performing on numerous measures of academic achievement. This document reports over 15 different measures 
including SAT, AP, STAR/CST, UC/CSU requirements, graduation rates, discipline statistics, Outcome Indicators, 
and individual course assessment results. Tamiscal’s State Accountability Report Card is available on the Tamiscal 
website. 
 
At the site level, student progress is assessed and monitored using the Student Perception Survey, the Healthy Kids 
Survey, Evaluation Conferences, final exams, and course grades. The Student Perception Survey polls student 
attitudes toward the overall teacher, classroom, and student environment. The Healthy Kids Survey gathers statistics 
on student lifestyles and behaviors. The school uses this information to address any problems that impede the 
overall learning environment. Evaluation Conferences are meetings with parents, teachers, counselor/administrator 
and under-performing students in which the group creates a plan to help the student improve. Students with special 
needs (IEPs, 504s) may receive modified assessment in all disciplines, allowing them to experience the same core 
curriculum while continuing to work to improve their prerequisite skills.  
 
Tamiscal teachers continually assess and monitor student achievement. Traditional methods of assessment such as 
diagnostic tests, quizzes, exams, essays and projects are used to assess student learning. Scores are communicated 
through six progress reports. Concerns regarding lack of progress or low grades are communicated to parents 
through email or phone calls. Teachers also assess student presentations such as Mock Senate, World Cultures Day, 
Power Point Presentations, Community Service Presentations and Integrated Science Oral Reports. Students in 
small group classes often present reports or lead discussions that demonstrate their knowledge and understanding.  
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D4. To what  exten t  does the assessment  o f  s tudent achi evement  in re lat ion to  the  academic  standards  and 
the  expec ted s choo lwide  learn ing resu lt s  drive  the  s choo l ’s  program, i t s  regu lar evaluat ion , and improvement  
and usage  o f  re sources? 

 
Assessments Drive Program Improvement 
In order to stay informed about the progress of our students toward meeting district outcomes and state standards, 
Tamiscal High staff regularly examines assessment data contained in the district’s Student Performance Report. 
Student performance data on STAR/CST and CAHSEE has provided us with data to influence changes in our 
program. We also consider student grades, full and partial credits, and UC/CSU college eligibility rates.  
 
As a district, we regularly look at assessment data through the Instructional Council. We look at STAR/CST results 
to find out how the District is performing relative to state standards and in comparison to other schools in the state. 
While our consistent CAHSEE pass rate (100%) informs us that we have prepared our students to the minimum 
level required for high school graduation, looking at our AP scores enables us to see how effective we are at 
providing instruction for our most capable learners. At Instructional Council meetings subgroups not passing the 
CAHSEE are identified and given additional support at the sites and at district provided workshops. Core Literacy 
Portfolio and Direct Write scores relate to outcomes set by the district, and inform us if students are meeting our 
literacy standards and if the outcomes continue to measure the standards for proficiency. At the district level D/F/I 
rates are disaggregated by gender, ethnicity and feeder schools to generate information useful to the creation of 
intervention strategies. Because Tamiscal awards partial credits each grading period, we assess progress made 
towards accumulating full course credit. 
 
Student performance data is studied at ETF, the district, by school and by department. For the STAR/CST and 
CAHSEE assessments, reports are provided by the state describing how our school compares with other 
comparable schools in the state. In the fall, the entire staff reviews and analyzes these reports for trends. For our 
local performance assessments, ETF prepares several reports. For example, five-year longitudinal data by site and 
district, demographic data by site, and comparative data showing the scores breakdown of each site within the 
district. As a result of this on-going assessment and performance data gathered each year, we continually examine 
our programs, our resource allocation, and our instruction.  
 
Since our last WASC review the number of graduates attending four year colleges, and being CSU/UC eligible has 
dramatically increased. Student and community input collected through Site Council indicated a desire for additional 
AP courses and the addition of Physiology, which meets the requirement for a second year of lab science. The 
number of AP courses has increased from one to three. In the 2005-6 school year, one section of Physiology was 
piloted; in 2006-7, we offer a total of three sections to meet the increase in enrollment. Our Spanish offering now 
includes the third year course, Spanish 5/6. In math, we have added Statistics and Pre-Calculus Honors. Because the 
CSU system includes 18 schools which accept Intermediate Algebra as the second year algebra course, we have 
continued to include Intermediate Algebra in our course offerings.  
 
District assessment tools measuring student performance are examined regularly and changed as needed. For 
example, the Core Literacy Portfolio requirement for Outcomes #1 and #2 were streamlined this year by a 
committee of teachers. The district Technology Outcome was modified, and this year included an additional test to 
measure student proficiency using Excel Spreadsheet.  
 
Beginning in the fall of 2002, Tamiscal changed its method of instructional delivery for math. Instead of half-hour 
individual appointments, students meet in small class groups twice weekly. These programmatic changes and 
modifications of resource allocations were made in response to our assessment data which indicated that the 
amount of math instruction needed to increase to improve student performance on assessments and to provide 
instruction for the increasing numbers of students at Tamiscal. In order to increase the availability of math 
instruction, one core subject teacher became the part-time academic counselor, thus freeing .4 FTE to be added to 
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the .6 FTE science position and allowing the hiring of an additional teacher so that more students receive math and 
science instruction.  
 
Having students in small group science and math instruction necessitates referrals to Supervised Independent Study 
(SIS) when students fall behind. Core subject teachers also make use of this resource. SIS is a supervised study hall 
where students can also receive tutorial assistance. It is staffed for 12 hours per week.  
 
Our professional development has been focused on ways to increase instruction through technology. Core subject 
teachers meet with students once per week for an hour; this time is used to check work and student understanding 
for at least two core subjects. Staff decided to use staff development time to be trained by district’s Director of 
Technology. By using the website management program, Moodle, in combination with the Annenberg Media 
Programs teachers were able to enrich and expand student learning. In addition, two teachers incorporated the Buck 
Institute for Education programs, which are available to download at no cost, into their government and economics 
instruction. 
 
We use the district’s curriculum cycle to modify our outcomes, assessments and courses of study. Current projects 
have been the revision of the Computer Proficiency Exam, the revision of the Core Literacy Portfolio, and the 
revision of the World Language Outcome and Assessment. During the revision process, district department 
meetings focus on student performance data, Tam Board recommendations, and teacher feedback in order to 
strategically modify and improve what we do.  
 
D. Standards-based Student Learning: Assessment and Accountability:  
 Strengths and Growth Needs 
 
 Strengths:  

• District graduation requirements and department course outcomes guide instruction 
• Intake process assures successful placement and retention 
• Teacher management of individualized student learning  
• Regular communication with parents and students re: academic progress 
• Regular curriculum development meetings for CORE subjects teachers 

 
 Areas of Growth:  

• Restructure the SIS intervention model to include student accountability and administrator intervention when 
necessary. 

• Update technology to enhance student learning: computer lab upgrade to include sound cards for all computers and 
DVD capability, LCD projectors in HUB, Library, and math/science room 

• Develop annual curriculum meeting calendar including content goals for maintaining standards, achieving outcomes, 
and creating models of differentiated instruction. 
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Evidence 
TUHSD Student Performance Report 
Healthy Kids Perception Survey                           
TUHSD Perception Survey   
Wilderness Medicine Moulage      
Academic Workshop Classes at Comprehensive High Schools 
Senior Class Meeting & Senior Chats 
Junior Night & Junior Conferences 
College Acceptance Rates/UC eligibility% 
Student Graduation Requirement Checklist 
Tamiscal Four Year Student Plan 
PowerSchool/PowerGrade 
Tamiscal Website 
Ariss 
UC/CSU Guidelines 
Tamiscal Times 
Back to School Night; Open House        
Instructional Council Agendas and Minutes 
District Department Meeting Agendas 
Journals, Quizzes,Projects 
PowerPoint Presentations 
Final Exams 
Oral Presentations 
Essays 
Research Papers 
Instructional Design Binder 
ETF Newsletters 
ETF website: http://etf.marin.k12.ca.us 
Evaluation Conference Form 
Direct Write Assessment 
Core Literacy Portfolio 
Technology Outcome 
ETF reports to Instructional Council  
Tamiscal Accountability Report Card 
Standardized Formal Assessments for Social Studies 
Xlandia White Paper 
Supreme Court Decision sample 
Mock Senate sample 
World Cultures Day Final 
Annenberg: www.learner.org 
BIE www.bie.org 
Cognitive Tutor 
Geometers Sketchpad 
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E. School Culture and Support for Student Personal and Academic Growth 

 
E1. To what  exten t  does the s choo l  l eadership employ a wide  range  o f  s t rat egie s  to  encourage  parental  and 

communi ty invo lvement ,  e special ly  with the  t eaching/learn ing process? 
 
Parent and Community Involvement in the Learning Process  
Parents are an integral part of the Tamiscal community. In order to welcome new students and families to Tamiscal 
and to invite returning students and parents back to school, during the summer Tamiscal sends letters home to 
parents notifying them and their student of first semester classes and individual appointments. New students and 
parents will begin with an intake meeting with the principal and the counselor and are directly involved in the 
development of the student’s individual learning plan. This plan is then monitored and revised by the teacher, 
parent, and the student throughout the four years. The teachers maintain communication with parents via email, 
phone, or personal meetings whenever a student begins to struggle. All new students and their parents attend an 
orientation during which they learn about the school and opportunities for involvement.  
 
Parents are always encouraged to participate in volunteer activities such as fundraising, field trips, graduation, school 
site council, and safety committee. Throughout the year, a variety of events are held including Back to School Night, 
Parent Night, All School Barbeque, and Open House. The Tamiscal Times also is used as a vehicle to keep the 
Tamiscal community informed. 
 
For the Team program, the initial orientation for all applicants and their parents is held the spring of the year before 
these students would attend the program. At this meeting, current and former Team students and parents present 
their experiences in the program. In the first week of school, an orientation for parents only is scheduled; 
expectations for the year ahead are reinforced at this orientation. 
 
For independent study, parents are required to accompany their student to the first appointment where all are 
informed about teacher and course expectations. Teacher, student, and parents sign the contracts and master 
agreement which are legal documents. Question and answers are shared at that initial appointment. In addition, 
family contact information is entered into Ariss which allows the teachers to send e-mails and student assignments 
directly to the parents if necessary. All course agreements and student assignments are available on our Tamiscal 
website and through Ariss. In addition, junior and senior meetings provide parents with information about post 
high school options, testing, and the college application process. 
 
Team teachers establish a close connection with both parents and students. Team maintains a family e-mail list 
separate from the main office’s list. The Team teachers send bulk e-mails on a bi-weekly basis to keep parents 
informed of changes in the calendar. Individual e-mails are sent when students are falling behind, so that parents 
can collaborate on helping them catch up. All the parents have phone and e-mail contact information for all of the 
other parents. This contact with Team students continues even after the students return to their home schools. Our 
College/Career Specialist continues to keep former Team students current by keeping them on our email list and 
sending them the same college/career newsletter she emails to current Tamiscal students.  
 
Team teachers continue their contact with students and parents well beyond the end of the Team year. Annual 
reunions with former Teamies allow the teachers to keep abreast of student progress. This contact includes 
arranging financial assistance for students when they attend college. Since 2000, when it was initiated, the Team 
Program Scholarship Award has provided $197,760 in need-based financial assistance to 24 students for college, 
internships, and vocational training. 
 
The county provides the school with a School-to-Career liaison who maintains community contact for the school 
and arranges internships and job-shadows for the independent study students. While the increase in the number of 
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college-bound students has lessened the number of independent study students able to take advantage of these 
opportunities, those who have been able to do so have found them to be very beneficial to making their plans. 
 
The Team program utilizes community involvement to a great extent. In addition to their fall semester community 
service component, in the spring each student completes an internship in an area related to his/her post high school 
plans.  
 
E2. To what  exten t  i s  the  schoo l  i s  a safe ,  c lean , and orderly  place  that  nurtures  l earn ing? 
 
 To what  exten t  i s  the  cu l ture  o f  the  schoo l  charact erized by t rus t ,  pro fe s s ional i sm, high expec tat ions  

for al l  s tudents ,  and a focus on cont inuous s choo l  improvement? 
 
A Safe, Clean and Orderly Place 
From our perception survey, 100% of our students feel that Tamiscal is a safe place to attend school. In every 
category related to student safety, both parents and students rate Tamiscal High above 90%. Our Healthy Kids 
Survey provides further evidence that our students feel safe at school.  
 
In the 2005 Healthy Kids Survey, 100% of the students surveyed answered that they had a caring relationship with 
an adult at the school; 100% felt that the adults had high expectations of them; 82% reported meaningful 
participation at school; and 92% felt a connectedness to the school. These scores are the highest in the district. (See 
Appendix for a summary of the Healthy Kids Survey results.) Because of the independent study model, teachers 
know their students very well and are able to individualize expectations to expand on each student’s current skills.  
 
Tamiscal High School’s new campus is only four years old: It is safe, orderly, clean and nurturing. Our lovely new 
garden is a place for students and staff to study or visit with friends often sharing in discussions for classes or 
school committees. The students also use the Hub, which includes a full kitchen and the capacity for about 100 
persons, as a gathering place when it is not being used as a classroom. In the evening, the school is shared with 
Adult Education. 
 
Our revised safety plan is approved by the School Site Council. A committee including parents, students and staff 
oversees the implementation of this safety plan. Safety drills are held in the fall and spring semesters. In addition we 
have an intercom system that has both outdoor and indoor speakers. New locks that can be locked from the inside 
have been installed on each of the doors for additional safety during lock down drills. Each teacher has a key to 
unlock the baseball field gate where the school will congregate if an emergency requires evacuation. Our science lab 
includes 12 stations for students, and teachers have contracted with the district to maintain the maximum number 
in a science class at 12. An eye wash basin is provided for safety; there are two sinks, one with hot water. 
 
Two of our teachers are certified first responders, and we maintain a large inventory of emergency medical supplies. 
One of the Team teachers is an active participant in the Wilderness Risk Managers’ Consortium and stays current 
on accepted risk management practices for outdoor activities. In Team the teachers work with their students in a 
variety of settings both on and off campus and gain a broader perspective of the students’ capabilities. 
 
A variety of activities are planned each year to encourage students to be involved in the school and to feel part of 
the school community. An all-school retreat has been held each fall to help students get acquainted and to interact 
with the staff. Seniors have a Senior Dinner the evening of Mock Senate program in December. In the spring, we 
have held school-wide barbeques that have been very successful for uniting Team students, Independent study 
students, parents and staff. 
 
Three trips to the Museum of Tolerance and the Getty Museum in Los Angeles have provided an opportunity for 
students to gain heightened understanding of other persons’ challenges and to gain an appreciation for the talents of 
other persons’ endeavors. Our students’ citizenship was exemplary on each of these trips. Citizenship and ethical 
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values are also demonstrated through leadership class participation, on wilderness trips, coaching ropes courses, and 
through community service. 
 
All students sign Tamiscal’s Honor Code developed by Leadership students with consensus of staff. Leadership 
students are active participants on Site Council and the TUHSD Board of Trustees. 
 
Our staff is actively involved in in-service training to stay current on safety practices, including first aid and disaster 
drills.  
 
E3. To what  exten t  do al l  students  re ce i ve  appropriat e  support  along with an individual ized learn ing plan 

to  he lp ensure academic  suc ce s s? 
  
Academic Support 
The counselor evaluates each student’s transcript upon entrance to the school and reviews their cumulative file for 
special needs. The Academic Counselor and the College/Career Specialist hold Senior Chats and Junior 
Conferences individually with each junior and senior to address the student’s post high school plans. At the 
beginning of the year, a Senior Meeting is held to clarify for seniors any senior issues, including post-graduate plans 
as well as the college application process. A Junior Night is held annually to inform students and parents about SAT 
and college applications. Juniors and sophomores who took the PSAT attend an interpretation workshop. In the 
spring semester, sophomores participate in the Kuder on-line career search. 
 
All students and parents begin the semester by revisiting their Four-Year Plans. By knowing the student’s post-
graduation plans, instruction can be tailored to support the student in achieving his goals. The independent study 
model of delivering instruction is highly individualized and adapted to each student’s learning style. For both Team 
and Tamiscal Independent Study students the screening process begins with their application. Students have 
personal interviews for both programs in which their needs are evaluated and adjustments are made based on that 
information.  
 
If a student is struggling academically, an evaluation conference is held with the principal, the parent, the teacher 
and the student. At this meeting, interventions are discussed and recommended. This most often involves assigning 
the student to our SIS program and closely monitoring his/her progress.  
  
E4. To what  exten t  do s tudents have  ac c e s s  to  a sys t em o f  personal support  s ervi c es ,  ac t i vit i es  and 

opportuni t ie s  at  the  s choo l  and wi thin  the  communi ty? 
 
Personal Support at School and in the Community 
Throughout the semester, students are given the opportunity for continued contact with their teachers and 
counselors by phone, e-mail, or in person. All services and providers information are listed in our annual School 
Directory, on our website and in our newsletter to make access to these services readily available to families. 
 
Existing resources and support services focus on helping all students achieve Expected School wide Learning 
Results through a personalized approach to learning. Instructional resources are available through the library-media 
Center. This includes a computer lab which is available to all students. We have an approximate 5:1 ratio of students 
to computers. Students are encouraged to save their homework on our student server.  
 
For students who need support in meeting the District outcomes (ESLR’s), the District provides workshops. For 
students who need support in completing weekly assignments and for improving skills for Star tests, Tamiscal has 
SIS (Supervised Independent Study), a volunteer professional tutor in math, and peer tutors. Resource specialists are 
assigned to our students who qualify for Special Education. Three staff members are CLAD or SDAIE certified and 
work with the small English Language Learner (ELL) population.  
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In addition, students and parents have access to a BACR counselor to address personal issues and develop a plan 
for success. The BACR works 10 hours per week and is available three days per week.  
 
 
To assist students in their school to career transition opportunities, internships are offered. A school to career 
specialist places our students in appropriate settings. In the 2005-2006 school year, 10 Independent Study Students 
and 24 Team students participated in career internships. Additionally, 23 Independent Study students participated in 
some other form of community or work experience program.  
 
Our Leadership course and teacher are active in building a positive, healthy climate among our student body. They 
are active at the school and in the community.  At the school, they organize student activities, promote school spirit, 
and represent our student voice in the school decision-making process. Additionally, they participate in several 
community volunteer programs, including Big Brothers, Big Sisters and Hospice. One of the Leadership students 
represents our students on the TUHSD School Board. Some of the school activities they help organize and run 
include the following: Cabs with Tabs; New School Orientation; All School Retreats; Back-to-School Night; All 
School Barbeque; School Dances; Yearbook; Field Trips. 
 
E. School Culture and Support for Student Personal and Academic Growth: Strength and Growth Needs 
 
 Strengths:  

 
• Close student/teacher relationships facilitating high levels of student engagement in learning 
• Relevant curriculum with connections to the world outside of school; 
• Guidance for students in developing useful post high school life skills 
• Ease of communication between parents and teachers which facilitates cooperation amongst all parties involved in 

student success. 
• Counseling with a BACR Specialist to support students  
• College and Career Specialist to help students develop post high school plans 
• County School to Career Liaison to guide students in finding internships and community experiences 
• Increased academic counseling support from .4 to .6 FTE 

 
 Areas of Growth: 

• Train staff to develop strategies when working with emotional needs and/or drug and alcohol issues 
• Increase SIS hours to address struggling students’ academic needs 
• Work with the district to hire an  on-campus Resource Specialist to work with students with IEP’s 
• Revise and revamp Leadership course to include character development, leadership skills, and peer resource skills 
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Evidence 
Summer letters: orientation and welcome back for returning students 
Photo ID 
Student planners 
Team year long calendar 
Registration packet 
Master agreements, course agreements 
New student orientation 
Tamiscal Times Newsletter 
Wilderness trips 
Marin County Search and Rescue 
Healthy Kids Survey 
Safety Plan Budget 
Perception Survey 
Big Brothers/Big Sisters 
Youth Leadership Institute 
Marin County Youth Commission 
Student trustee on school board 
Youth Health Advisory 
Board  
Inservices  including:  
Buck Institute for Education; CSU Reading and Writing Task Force;AP Institute Training; 
Bay Area Writing Project Seminars; 
Four-year Plans 
Online workshops for UC/CSU Application Processes 
College Board/SAT Workshops 
Moodle(student-teacher interactive site where students post work for immediate feedback  
  from peers and teachers) 
Annenburg Foundation Website: video series and support materials for English and Social Studies 
Myers on-line testing for psychology 
Interactive Economics 
Virtual Stock Exchange or Stocksquest 
US History videos 
Student directory 
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CHAPTER 5:  Action Plan       
“With time and support every student succeeds.”             
 
The Tamiscal Action Plan is based upon the critical findings from the Chapter 1 data, trends noted in Chapter 2, and the identified growth 
areas in each focus group. 

 
Action Plan Item #1: Continue to develop strategies to ensure student success in meeting the goals of their individual learning 
plans (course requirements, District Outcomes, and post high school plans).  
Action Plan Item #2: Increase the number of students who score “Proficient” or above in Mathematics and Social Studies on the 
California Content Standards assessments. 

 
The following critical areas as discussed in Chapter 2 will be addressed in the Action Plan under both Item #1 and Item #2: 
 

Curriculum and Instruction: 
We need to better align our curriculum with the appropriate California Content Standards in English, Math, and Social Studies.  
 
The increased number of students planning to attend colleges and universities has resulted in an increased demand for higher-level 
curriculum, including Advanced Placement classes. By vertically aligning our English and Social Studies curriculum, we hope to 
help prepare students for the higher level courses. We should also explore more effective ways to deliver instruction by 
restructuring teacher schedules to facilitate study groups/seminars for enhanced student learning.  
 
An increasing number of junior and senior students arrive each semester without having met the district graduation outcomes.  
Ways to provide additional support for these students needs to be explored. 

 
Technology: 
Various supports are currently being used to enrich our curriculum and instruction.  We should, however, expand our use of 
technology to support student learning. With more technology, however, comes an increased demand for technology support and 
staff development time. These needs should be addressed. 
 
Student Support Systems: 
Ways to further develop the academic support systems for our struggling students need to be examined. While many students are 
considered “proficient” in their overall scores, some are not.  
 
Our mission is to support the “whole child”; we have made great progress in terms of the academics but there is an increased need 
to address issues such as drug/alcohol usage. 
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Action Plan Item #1 
Continue to develop strategies to ensure student success in meeting the goals in their individual learning plan (course requirements, District 
Outcomes, post high school plan).  
 
Rationale:   

• With increasing demands from students to be eligible for college, Tamiscal strives to offer CSU/UC required courses and 
Advanced Placement courses. 

• Tamiscal needs to assist students who have not met District Outcomes.  For example, 18/100 of the current 11th and 12th grade 
students (5 of whom were Tamiscal 10th grade students last year) have not passed the Core Literacy Portfolio. 

• Students will benefit from having more support systems to help them succeed in meeting post high school goals. 
• The Healthy Kids Survey for Fall 2005 indicates an alarming amount of drug and alcohol usage among Tamiscal students. 
 

ESLRs Addressed:  Outcome 1: Communicate articulately, effectively, and persuasively when speaking and writing ; Outcome 2: 
Read/view and analyze material in a variety of disciplines; Outcome 3: Use technology to access information, analyze/solve problems, and 
communicate ideas; Outcome 5: Apply mathematical knowledge and skills to analyze and solve problems; Outcome 14:  Demonstrate 
knowledge, skills, and self-discipline necessary to achieve and maintain good health. 
 
Growth Targets: 

• Increase to 100% the number of 10th grade students who submit and pass the Core Literacy Portfolio by the end of their 
sophomore year.  

• Increase the percentage of our seniors eligible for UC/CSU from 65.1% to 80%. 
• Increase from 13 to 20 the number of eligible students participating in AP courses  
• Increase the number of strategies used to support students so that we see a decrease in the drug/alcohol usage among Tamiscal 

students. 
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Action Plan Item #1 
Continue to develop strategies to ensure student success in meeting the goals in their individual learning plan (course requirements, District 
Outcomes, post high school plan).  
 
Curriculum and 
Instruction Tasks 

Persons 
Responsible 

Resources Timeline Ways to Assess 
Progress 

Methods to Report 
Progress 

1.1a) Assign students 
to Supervising Teacher 
based on grade level to 
allow teachers to form 
study groups/seminars 
with their students 

Supervising  Teachers 
 
Principal 

Tamiscal Schedule  
 
Staff Development 
Day 
 

Pilot students  
Fall 2007 - 
Spring 2008 

Evaluate student 
progress in 
Spring 2008 by 
Student Survey 
Staff Survey 

Student Survey and 
Teacher Survey to be 
reported to Staff 
Meeting before 
Tamiscal Schedule 
Development Day 

1.1b) Vertically align 
English curriculum so 
that more students are 
eligible for AP English 
courses 
 

English Vertical 
Teams 

AP Guide to Vertical 
alignment 
 
Curriculum 
Development Time 

Spring 2007 – June 
2008 

Positive trends in CST 
tests 
CSU Essay 
(Early Assessment 
Program) 
SAT tests 
Students eligible for 
AP courses 

Student Performance   
Report 
 
Curriculum Meetings 

 1.1c) Develop a 
diagnostic test for 
evaluating student 
progress in English at 
the beginning and end 
of each year ; include a 
rubric for each grade 
level  
 

English Teachers Curriculum 
Development time 
 
Resources on line 

Fall 2007 - June 2008 Student results on 
Diagnostic Tests to be 
monitored: 
Spring 2008 
Spring 2009 

English Teachers 
report and evaluate 
results at a 
Curriculum Meeting  
Spring 2008 
Spring 2009 
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Action Plan Item #1 
Continue to develop strategies to ensure student success in meeting the goals in their individual learning plan (course requirements, District 
Outcomes, post high school plan).  
 
Technology Tasks Persons 

Responsible 
Resources Timeline Ways to Assess 

Progress 
Methods to Report 

Progress 
1.2a) Improve 
communication between 
school and home 
regarding student 
progress/performance so 
that parents can better 
support their child’s 
individual learning plan: 
--Improve Website and 
Ariss  
--Pilot Electronic 
Gradebook 
--Create student/parent 
handbook and put on 
web site. 

Principal 
 
District Technology 
Committee 
 
Ariss Supervisor 
 
Staff 
 
Students and Parents 
 
 

Staff time to input 
student performance 
on Ariss 
 
Parent Informational 
Meeting 
 
Easy Grade Pro 
software 
 
Time for Staff training 
on Easy Grade Pro 
electronic grade book 
 
Web Site 
Development 
Software for both PC 
and Mac users 

Spring 2007 - 
Fall 2008 
 
 
 
 
 
 
Spring 2007 
 
 
 
 
 
 
Fall 2007 - 
Spring 2008 

Staff and Parents use 
Ariss to access student 
progress on their 
present courses. 
School and Home  
Survey 
 
 
Parents are informed 
as to current grade in 
course  
Parent Questionnaire 
 
Web site easy to 
update by staff 
Staff Survey 

Ariss continues to be a 
valuable tool to inform 
parents and staff of 
student progress.  Site 
Council Reviews 
Survey 
 
Easy Grade Pro 
evaluated by staff and 
parents Fall 2007 
Evaluation shared at 
Site Council 
 
Web site kept updated  
 
Principal reports to 
staff, students and 
parents in Tamiscal 
Times  

1.2b)  Train staff in using 
new information system 
(E School Plus) 
 

District Technology 
Committee 
Administrative Assistant 
Staff 

New Student 
Information System 
Admin Tech time 
Staff Development 
time 

2007-08 School 
Year 

New Student 
Information System 
used throughout the 
District 

New Student 
Information System 
used to report grades 
Fall 2007 
District report 

1.2c)  Develop a system-- 
including a feedback 
loop--for communication 
with technology specialist 
 
Work with district to 
increase support hours  

District Technology 
   Administrator 
Admin/Ed Technology 
Specialist 
Administrative Assistant 
Staff 
Principal 

More time for support        
of technology  
 
Funds   

Spring 2007 - 
Spring 2008 

New programs   
available for student 
learning and for 
information systems; 
computers working 
with current software; 
computers serviced in 
timely manner 
Staff survey 

Programs installed and 
supported by  
Spring 2008 
 
Staff Meeting 
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Action Plan Item #1 
Continue to develop strategies to ensure student success in meeting the goals in their individual learning plan (course requirements, District 
Outcomes, post high school plan).  
 
Student Support 
Systems Tasks 

Persons 
Responsible 

Resources Timeline Ways to Assess 
Progress 

Methods to Report 
Progress 

1.3a)  Develop Supervised 
Independent Study:  
-System for attendance 
accountability;  
-Create a binder to track 
attendance and student 
progress; 
-Use access to Ariss; 
-Math/Science 
instruction expertise; 
-Student evaluation 
meeting procedure  

Principal will monitor 
and oversee the tracking 
of students assigned to 
SIS 
Supervised Independent 
Study Paraeducator 
All teachers 

Funds for SIS              
Paraeducator 
salary 
Ariss  

Spring 2007 Supervised 
Independent Study 
student data: 
Attendance & progress 
 
Staff Survey 

Supervised 
Independent Study 
Binder – record of 
attendance and student 
progress 
 
Staff Meeting 
 
Site Council 

1.3b)  Develop a plan 
with the District to 
support students with 
IEP’ s on the Tamiscal 
campus 

Principal 
District Special 
Education Director 
Resource Specialist   

Resource Teacher 
time on Tamiscal 
campus  

Fall  2007 Attendance and 
progress of IEP 
students  
Resource Teacher and 
Staff input 
Student Survey 

Student Survey  & 
Staff evaluation of 
student progress 
discussed at Staff 
Meeting 
 

1.3c) Develop 
intervention plan for 
Freshmen and 
Sophomores who may 
have difficulty passing 
Portfolio outcome 

All teachers 
Principal 
 

Hourly funds for 
support personnel 
Staff time 

Spring 2008 100% of Tamiscal’s 
Sophomores will 
submit and pass the 
Portfolio outcome at 
the Spring 2008 
scoring 

Report of student 
performance from 
district on Portfolio 

1.3d)  Develop a support 
plan for students who 
have not passed their 
portfolio:  Juniors and 
Seniors 

Literacy Coach 
Principal 
Teachers 

Hourly funds for 
support personnel 
Staff time 

Spring 2008 100% Juniors and 
Seniors will pass 
Portfolio by the  
Spring  2008 scoring 

Report of student 
performance from 
district on Portfolio 
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Student Support 
Systems Tasks 
(continued) 

Persons 
Responsible 

Resources Timeline Ways to Assess 
Student Progress 

Methods to Report 
Progress 

1.3e) Educate and train 
staff and parents to: 
identify signs of 
alcohol/drug use; develop 
communication strategies 
with students; and create 
intervention plans and   
support systems for 
students with drug and 
alcohol problems 

Principal 
Staff 
Parents 
School Psychologist 
BACR specialist 
Site Council 
 

Paid professional 
trainer 
Safety Funds 
Staff Meetings 
Staff 
Development 
Site Council 
BACR specialist 

Fall 2007 –  
Spring 2009 

Staff Survey 
Parent Survey 
Healthy Kids Survey 

Staff Meetings 
Site Council Meetings 
Parent Meetings 
Healthy Kids Survey 
Report 
Tamiscal Times 

1.3f) Develop internal 
measures to monitor 
student drug/alcohol 
usage 
--Student survey 
--Parent survey 
--Teacher survey 

Principal 
Staff 
Parents 

Instructional 
Improvement 
Committee 
Meetings 
Staff Meetings 
Parent Meetings 

Fall 2007 – 
Spring 2008 

Survey results Site Council Meetings 
Parent Meetings 
Tamiscal Times 

1.3g) Review and revise 
Tamiscal’s Leadership 
program to promote 
healthy decision-making 
amongst our student 
body  

Principal 
Leadership teacher 
Leadership students 
Staff 

Staff time Summer 2007 – 
 Summer 2008 

Staff Survey 
Student Survey 
Healthy Kids Survey 

Staff Meetings 
Leadership Class 
Site Council 
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Action Plan Item #2  
Increase the number of students that score “Proficient” or above in Mathematics and Social Studies on the California Content Standards 
assessments. 
 
Rationale:   

• CST scores in Mathematics (Geometry and Advanced Algebra) reflect that not all students are “proficient.” 
• CST scores in Social Studies (World History, U S History) reflect that not all students are “proficient.” 
• Teachers have observed that students are not receiving instruction on all topics covered on the CST Tests by the STAR/CST 

testing window.  
• Readiness Test scores indicate that some students lack the prerequisite skills to take Advanced Algebra after passing First Year 

Algebra and Geometry. 
 

ESLRs Addressed: 
• Outcome 5:  Apply mathematics knowledge and skill to analyze and solve problems; Outcome 10:  Analyze current issues from 

historical, political, economic, geographic, scientific and multicultural perspectives 
 

Growth Target: 
• Increase the number of students who score “proficient” or above in Geometry and Advanced Algebra on the CST Tests 
• Increase the number of students who score “proficient” or above in World History and U S History on the CST Tests 
• Teacher observations that students have gained skills needed to take Advanced Algebra directly after passing First Year Algebra and 

Geometry. 
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Action Plan Item #2   
Increase the number of students that score “Proficient” or above in Mathematics and Social Studies on the California Content Standards 
assessments. 
 

 Curriculum and 
Instruction Tasks 

Persons 
Responsible 

Resources Timeline Ways to Assess 
Progress 

Methods to Report 
Progress 

2.1a)  Create Vertical 
Alignment Teams/in 
Social Studies  
(pre Advanced 
Placement) 
-Investigate the strands of 
the social studies 
curriculum and vertically 
align within our 
curriculum to the 
California Content 
Standards and the district 
courses of study 

Social Studies 
Teachers in Vertical 
Teams 

California State Social 
Studies Standards including 
Strands 
AP Guide to Vertical 
alignment 
Curriculum Development 
Meetings  
District Courses of Study 
 

Spring 2007 – 
June 2008 

Positive trends in CST 
tests and SAT tests 
Increase the number 
of students eligible for 
AP courses 

Student Performance 
Report 

2.1b)  Revise course 
contracts for Social 
Studies and Mathematics 
to align with updated 
district courses of study; 
include course objectives 
aligned to grade 
appropriate and course 
appropriate standards   

Social Studies 
Teachers 
 
Mathematics  
Teachers 

California State Social 
Studies Standards including 
Strands 
California State  
Mathematics Standards 
including Strands 
 
District Courses of Study 
Curriculum Development 
Time 

Summer 2007 -  
Fall 2008 

Curriculum Meetings- 
evaluate course 
contracts    

New contracts for 
Social Studies and 
Mathematics available 
on Tamiscal Website   

2.1c)  Continue to align 
Pre Calculus, Advanced 
Algebra, Geometry, and 
Algebra curriculum with 
California State Content 
Standards and CST 
published blueprint 
problems. Fold review 
problems into all 
mathematics courses.  

Mathematics 
Teachers 
 
District 
Mathematics 
Department 

California State 
Mathematics Standards 
including Strands 
 
CST published Blueprint 
Problems 
 
Curriculum Development 
Time 

Spring 2007 - June 
2008 

Positive trends in  
CST tests 

Student  
Performance Report 
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Action Plan Item #2  
Increase the number of students that score “Proficient” or above in Mathematics and Social Studies on the California Content Standards 
assessments. 
 
Technology Tasks Persons 

Responsible 
Resources Timeline Ways to Assess 

Progress 
Methods to Report 

Progress 
2.2a)  Pilot Cognitive 
Tutor for Algebra, 
Geometry, Advanced 
Algebra, and SIS  
 

Principal 
Math and Science 
Teachers 
SIS Instructor 
Admin/Ed 
Technology 
Specialist 
  

Programs installed on 
appropriate computers 
Staff training of 
Cognitive Tutor 
Time/Scheduling for 
Administration of 
Cognitive Tutor 
 

Fall 2008 - Spring 2008 Increase of student 
access to Cognitive 
Tutor 
 
Positive Trends on 
CST tests 

SIS records of 
Cognitive Tutor usage 
 
 
Student Performance 
Report 

2.2b)  Upgrade and 
maintain all computers to 
support Annenberg 
videos and other 
instructional software 
 

Principal 
Social Science 
Teachers 
SIS Instructor 
Admin/Ed 
Technology 
Specialist 
  

Programs installed on 
appropriate computers 
Time/Scheduling for 
Administration of 
Annenberg 
Teacher training  

Fall 2008 - Spring 2008 Increased use of 
Annenberg 
 
Positive Trends on 
CST tests 
 
Teacher observations 

SIS records of 
instructional software 
usage 
 
Student Performance 
Report 
 
Staff Meetings  

2.2c)  Explore the use of 
Podcasts for enhancing 
curriculum  

Instructor for use 
of Pod cast 
 
 
Staff training  

Additional supportive 
technology tools to 
support Pod casts 
 
District Technology 
Staff Development 
Funds 

Spring 2008 - Summer 
2008 

Staff evaluation of 
Podcasts for 
instructional value  

Staff Meetings 
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Action Plan Item #2   
Increase the number of students that score “Proficient” or above in Mathematics and Social Studies on the California Content Standards 
assessments. 
 
Student Support 
Systems Tasks 

Persons 
Responsible 

Resources Timeline Ways to Assess 
Progress 

Methods to Report 
Progress 

2.3 a)  Restructure 
Supervised  
Independent Study 
(SIS) 
---Increase 
Paraeducator hours 
from 8 to 12 
hours/week to provide 
more instructional  
support for  students, 
especially in 
mathematics 
---Develop student 
progress binder and 
communication loop 
for staff 

Principal 
 
Supervised 
Independent Study 
Instructor  

Funds for Supervised 
Independent Study 
Instructor  
 
 

Spring 2007 
 
 
 
 
 
 

Records of student 
progress (attendance at SIS, 
grades and credits earned) 

SIS report shared at 
Staff Meetings and Site 
Council  
 
 

2.3b)  Develop peer 
tutoring program as a 
component of SIS and 
pilot the program for 
mathematics 
 
 
 

Principal 
SIS Paraeducator 
Math teachers 
 

Staff time to 
coordinate student 
participation and 
monitor program 
 
Peer Tutors 

Spring 2007 - Fall 
2008 
 
 
 
 
 
 

Students utilizing Peer 
Tutoring Program 
 
Student performance in 
mathematics 

Records of Peer 
Tutoring Program to 
be shared at Staff 
Meetings and Site 
Council  

 



APPENDIX 
 

A. “Preparing Today’s Students for Tomorrow’s World,” 
Tamalpais Union High School District (TUHSD) brochure including the 
Student Learning Outcomes  

B. TUHSD District:: 
  Values Statements 
  Vision: Goals and Objectives 
  School Calendar 
  Assessment Calendar  
  Graduation Requirements 
  Curriculum Cycle 

C. ETF Direct Writing Assessment Sample Writing Prompt 
D. ETF Core Literacy Portfolio Student Handbook 
E. TUHSD Approved Textbook Listing 
F. Tamiscal Student Profile Brochure 
G. Tamiscal Mission Statements: 2000-2006; 2006-present 
H. Tamiscal Website Home Page 
I. Tamiscal 2006-07 Calendar 
J. Meeting Dates for 2006-07 
K. Independent Study Board Policy 
L. “How to Succeed at Tamiscal Independent Study” handout 
M. Tamiscal/Team Referral Form 
N. Tamiscal Four Year High School Plan 
O. Independent Study Master Agreement, Course Agreement, and 

Assignment Sheet sample 
P. Student Transcript, Report Card, Graduation Progress, and Student 

Graduation Outcomes samples 
Q. Evaluation Conference sample 
R. Team Program Brochure,  Team Website Home Page, Team Calendar 
S. Tamiscal High School Safety Action Plan 
T. Back-to-School Night agenda 
U. Budgets: School and Tamiscal Fund -  2006-07 
V. C-BEDS 
W. College Acceptances and Senior Plans 
X. Perception Survey: Student, Parent, and Staff Results 
Y. California Healthy Kids Survey Data Summary 
Z. School Accountability Report Card 
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